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ABSTRACT

The current study investigates the influence of Health and Physical Education on the psychological well-
being of students in special education. This group experiences unique cognitive, physical, and emotional
difficulties, which highlights the importance of promoting health education and physical exercise to
develop mental resilience, social skills, and overall emotional balance. This study utilized a quantitative
research design with a survey method and collected data through a close-ended questionnaire with a total
of 150 students from selected special education schools in Rawalpindi and Islamabad. Pre-validated
questionnaires assessed the impact of various physical education activities on selected psychological
constructs, focusing on self-esteem, stress, motivation, and social interactions, respectively. Data are
analyzed using descriptive and inferential statistics to identify patterns and correlations amongst
variables. Results indicated that the regular engagement in Health and Physical Education significantly
impacts the psychological well-being of students, focusing particularly on areas of self-confidence, social
adjustment, and stress reduction. The involved students in the organized activities exhibited a
significantly higher amount of motivation towards and better emotional stability compared to students
who had least or no involvement in health and physical education experiences. With this in mind, the
authors recommend bringing a health and physical education lens into special education contexts
through specifically designed programs that recognize differentiated needs. Schools need to set up
supports for staff and trainers, provide the necessary facilities/equipment for the activity properly to the
needs, and develop an inclusive policy that provides the greatest benefit. While the present research
recognized health and physical education as having worth in the special education curriculum, the
importance is much more than just improving fitness, as they also promote psychological development
and essentially well-being.
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INTRODUCTION

Education is not just about achieving academic goals (Nasir, 2024), it is about educating the whole person
in relation to their physical health, emotional and psychological well-being. Within that explanatory
framework, Health and Physical Education (HPE) has emerged as significant field of study that can
educate and support both physical fitness, as well as mental health. HPE programming is significant for
students in special education, who usually exhibit other psychological and developmental needs.
Movement based activities such as coordination, interacting in a team, and expressing self, can increase
self-competence, lowering stress, and increasing social interaction that leads towards overall well-being.
(Arbour, 2018)

There is a significant of research of global nature linking involvement in physical education programming
to improve psychological well-being, more specifically self-esteem and coping, but lowered anxiety. In
Pakistan, where much of special education HPE programming remains unstudied, there is still need to
create an emphasis for health and physical education to be incorporated more strongly; if not studied and
part of the policy and practice of education HPE is not ever to be integrated into special education
programming. Students with special needs are not given the same opportunity to experience physical
activity in a structured manner in ways that meet their noted abilities; this limits growth and emotional
stability. (Biddle, 2019)

The aim of this research is to engage with that issue regarding the respect of Health and Physical
Education in the psychological well-being of students with special needs. This research take a quantitative
survey based approach to provide a source of empirical evidence to further understand how physical
activity can facilitate self-confidence, motivation, stress relief and nurture social development in this
highly vulnerable population. The research findings contribute to the existing literature and provide
evidence-based support for educators and policy makers and curriculum planners, when considering
making HPE part of any special education program. Ultimately this research supports the concept that
structured, and modified health and physical education is not a luxury, but rather a necessity for the health
of the whole student and facilitates the conditions for students to be healthier, more productive citizens.

Background

Holistic education advocates for the integrated development of the body, mind, and spirit, and promotes
the idea that when learning takes place (Nasir, 2025), it is much more than just academic achievement.
Supporting this idea, Health and Physical Education (HPE) is an important area of study for students,
contributing to their physical fitness but also to their overall mental well-being, social inclusion, and
sense of belonging. Educational psychology evidence indicates that through structured physical activity,
learners can improve emotional regulation, self-esteem, and social skills and reduce anxiety and
depression. The implications of this research is potentially greater for students with special educational
needs who has unique physical, cognitive, and psychological challenges. (Bloemen, 2015)

There has been an increased awareness across the globe to integrate HPE into special education. In
developed countries, programs in adaptive physical education have been investigated and implemented to
support students with disabilities to participate in physical activity and sport meaningfully. These
programs are often evidence informed through psychological and pedagogical research showing the
impacts on cognitive functioning, behavioural regulation, and social participation. (Brunes, 2015)

In Pakistan, the integration of HPE into special education is lacking and rarely practiced. Most special
education institutes lack trained staff, facilities, and adapted programs to optimize the benefits of physical
activity for children with disabilities. While students with disabilities have little opportunity to build their
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psychological well-being through organized physical education, the result harms their personal
development and limits their opportunity for educational and social inclusion. (Downs, 2018)

Given the need for evidence based practices, this study aims to understand the role of Health and Physical
Education for enhancing psychological well-being among students in special education contexts. Through
educational and psychological grounding, the research intends to build a more comprehensive
understanding of how a targeted physical activity programs can intentionally support self-confidence,
emotional resilience, and social skills.

Problem Statement

Pupils attending a special education school often experience developmental delays, cognitive delays, and
social and emotional difficulties. These three factors put stress on the mental well-being of students and
impact the development of self-esteem, stress coping mechanisms in their lives, socialization, and
participation in the educational process. (Nasir, 2025) Researchers throughout the world have found that
Health and Physical Education (HPE) may be a way of alleviating the issues regarding delays and
difficulties for students in special education; however, HPE does not appear to be regarded as important
value within special education in Pakistan. Many special education placements within Pakistan do not
have an organized HPE program, and/or the HPE does not consider the comparative needs of the disabled.
Trained personnel, appropriate equipment and resources, and specialized inclusion programs further
complicate the issue of meeting students' physical and mental well-being needs. Many learners are
deprived of opportunities to gain mental stability, self-esteem, social interaction and emotional interaction
through physical activity. (Giese, 2015)

This gap highlights the need for more empirical investigation of Health and Physical Education and the
psychological well-being of students in special education. Policymakers and educators need to base their
decision making and curriculum decisions on evidence, if this evidence does not exist there is a lack of
which lead to difficulty in having effective awareness programs or developing HPE in special education
in teaching or curricula. Hence, the central concern presented in this investigation is an awareness and
practice gap between Health and Physical Education and the psychological well-being.

Research Gap

While many researchers from different countries have reported on the beneficial effects of Health and
Physical Education (HPE) on psychological well-being, especially in developed countries, empirical
evidence from the context of Pakistan is scant. While research has shown that organized physical activity
and health education contribute to self-esteem, social interaction, and stress coping among students
requiring special education, most of the research is conducted from a Western educational context and an
atmosphere of access to resources, trained staff, and specially adapted facilities. (Hartmann, 2010)

The educational context of Pakistan, particularly special education settings, is plagued by systemic issues
that make integrating HPE into a curriculum difficult, including insufficient physical education specialists,
inadequate facilities, and lack of policies to support the integration of HPE. Global research in Pakistan
has documented the roles of physical education in general schools, but very little research has focused on
students with special needs, nor is there research examining psychological well-being in relation to HPE
in this context. The connection between HPE and psychological well-being in regard to the special needs
context is under examined at both the research and practical implementation level in an academic setting.
(Jin, 2018)

The absence of localized research therefore necessitates context-sensitive research looking at how Health
and Physical Education can be appropriately adapted to develop the psychological well-being of students
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in special educational settings in Pakistan. To fill this void not only advances the knowledge base, but
also informs practice for educators, policymakers, and curriculum designers.

Objectives of the Study

1. To examine the impact of Health and Physical Education on the psychological well-being of
students in special education institutions.

2. To investigate the relationship between participation in physical activities and improvements in
self-esteem, social interaction, and stress management among students with special needs.

3. To provide recommendations for integrating Health and Physical Education into special
education curricula in Pakistan to promote holistic student development.

Research Questions

1. How does participation in Health and Physical Education influence the psychological well-being
of students in special education?

2. What is the relationship between physical activity and psychological indicators such as self-
confidence, stress reduction, and social adjustment among students with special needs?

3. How can Health and Physical Education programs be effectively adapted and implemented in
special education settings in Pakistan?

Hypotheses

e HI: Participation in Health and Physical Education has a significant positive effect on the
psychological well-being of students in special education.

e H2: There is a positive correlation between physical activity and psychological indicators (self-
esteem, stress reduction, and social interaction) among students with special needs.

e H3: The integration of Health and Physical Education into special education curricula
significantly enhance students’ overall mental and social development.

Significance
This study holds significance on multiple levels academic, educational, social, and policy-oriented.

From an academic perspective, it contributes to the limited body of research in Pakistan on the integration
of Health and Physical Education (HPE) within special education. While international studies highlight
the psychological benefits of physical activity, there is a lack of context specific evidence in the Pakistani
setting. This research addresses that gap, providing empirical data that can serve as a reference point for
future studies in education, psychology, and health sciences.

On an educational level, the study emphasizes the need for incorporating structured HPE programs into
special education curricula. By demonstrating how physical activity can enhance psychological well-
being including self-confidence, social interaction, and stress management the research underscores the
importance of holistic learning approaches that go beyond traditional classroom instruction.

At a social level, the findings advocate for improved opportunities and inclusive practices for children
with special needs. Promoting psychological well-being through physical education not only improves
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individual quality of life but also enhances students’ ability to participate more actively in family,
community, and social activities.

From a policy perspective, the research offers practical recommendations for curriculum developers,
school administrators, and policymakers to prioritize HPE in special education. Implementing tailored
physical education programs, supported by trained instructors and adequate resources, can significantly
transform the educational experience for students with disabilities.

Overall, this study highlights the transformative potential of Health and Physical Education as a vital tool
for fostering psychological resilience, social inclusion, and holistic development among students in
special education in Pakistan.

LITERATURE REVIEW

Mental health disorders continue to be a global concern, and these disorders are being recognized as one
of the leading contributors to ongoing mental health related challenges and social maladjustment for
children and adolescents (World Health Organization, 2019). The prevalence of such disorders can extend
beyond temporary disruptions, which can result in lasting effects on children's abilities to socialize,
succeed educationally, and develop in different environments. The most basic definition of mental health
is a state of mental well-being where a person is functioning well in his or her professional, personal, and
social life while productively contributing to their community (Downs et al., 2018).

In this context, we can think of psychological well-being as the expression of positive states, such as
enjoyment, life satisfaction, self-concept, and an overall sense that one's life is meaningful. All of these
positive states are indicators of healthy psychological functioning. In contrast, psychological ill-being is
characterized by negative states. Negative states can include stress, anxiety, depression, burn-out and
fatigue, for example, which can all disrupt performance and development (Stebbings et al., 2012).
Therefore, in thinking about mental health more comprehensively, we must consider both well-being and
ill-being, as this may help us better understand these complementary concepts.

For almost 40 years, researchers have examined the relationship between physical activity (PA) and
mental health, with emphasis on typically developing children (Biddle et al., 2019). Despite utilizing
quantitative and qualitative research, all of the literature has found a relationship between PA and positive
self-image, self-efficacy, self-esteem, and confidence (Ahn & Fedewa, 2011; Martin, 2013). Benefits of
PA suggested in earlier literature are psychological, biological and social. Neurobiological research
suggests PA supports brain health, increases regulatory neurotransmitters, and enhances cognitive
flexibility through PA. Psycho-social research suggests that active participation in PA builds relationships,
engages in teamwork, engages in peer interaction, and receives positive feedback during PA which
contribute to lower levels of anxiety and social adjustment. Behavioural research further states that
participation in PA, develops discipline, consistency and resilience which are important elements in
reducing stress and support emotional regulation.

While the benefits of PA are well-recognized, children and adolescents with SEN still manage to
participate less in physical activity and have greater sedentary behaviour, even when compared to their
peers (Corvey et al., 2016; Sit et al., 2020).

Less participation in PA can impede participation in beneficial, physical behaviours. Sedentary behaviour
also contributes to the likelihood of excessive screen-based media behaviours, social withdrawal,
increased feelings of loneliness, and deteriorated mental health (Rodriguez Ayllon et al., 2019). Therefore,
a lack of activity can lead to an increased risk of developing maladaptive behaviours and discouraging
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additional participation from children with SEN. The typical barriers to engaging in PA are limited access
to facilities, availability of non-inclusive programming, and a lack of training for educators and staff
about working with children with disabilities. This resulted in systemic inequity for children with SEN
when trying to realize the psychological benefits of PA.

Despite this, previous literature has favourable findings about the positive benefit of PA on mental health
outcomes for children with SEN. For instance, studies show that engagement in PA can provide leisure
and positive emotion (Jin et al., 2018; Martin et al., 2013; Palisano et al., 2011) as well as positive self-
perception and self-concept (Batey et al., 2014). Moreover, numerous studies indicate associations
between PA and improved mental well-being considering factors including decreased childhood anxiety,
depression, and fatigue (Brunes et al., 2015; Fiorilli et al., 2016; Gawrilow et al., 2016; Whitney et al.,
2019a, 2019b; Mabher et al., 2015). These associations reveal that PA is a significant indicator to
psychological well-being, but modalities including the type, frequency, and environment of activity often
mediate the strength of the relationship. School-based PA (Hartmann et al., 2010), leisure-related PA
(Dahan-Oliel et al., 2012), organized sports (Sahlin & Lexell, 2015), and out-of-school PA-free play
(Arbour-Nicitopoulos et al., 2018) all show different effects on mental health. Also, structured physical
education programs delivered within schools (Kraft et al., 2019) provide additional opportunities to
develop the self-esteem and resilience necessary for a successful school experience.

While systematic reviews in this area significantly add to the available evidence, the findings are
inconsistent. One systematic review involving dance and self-concept in children with special educational
needs found non-significant correlations indicating that not all forms of physical activity provide similar
conclusions (May et al., 2021). Additionally, some systematic reviews discuss the role of mediators such
as self-efficacy in the relationship of physical activity and mental health, specific to children with
physical disabilities (Bloemen et al., 2015).

What this suggests is that although physical activity is linked to psychological outcomes, the influence of
physical activity on outcomes can depend on internal or external variables like self-efficacy, accessibility,
and inclusion of the program. Further to addressing the inconsistency of outcomes from physical activity,
reviews pointed towards the positive relationship physical activity has with improving psychological
well-being (Arbour-Nicitopoulos et al., 2018), self-esteem (Dahan-Oliel et al., 2012), reducing anxiety
(Cerrillo-Urbina et al., 2015) and depression (Veneri et al., 2018). These findings speak the multiplicity of
relationships between physical activity and mental health outcomes, while also identifying the need for
adaptations in approaches to ensure children with special educational needs, all of whom are different,
experience similar benefit to physical activity.

Theoretical Framework

The research framework for this study is situated at the intersection of educational psychology, health
sciences, and special education. The study utilizes some of the most widely accepted psychological and
educational theories in the field to conceptualize how Health and Physical Education (HPE) plays a key
role in education for enhancing the psychological well-being of students in special education.

Maslow's Hierarchy of Needs (1943)
Maslow's theory stated that people have to satisfy their physiological and safety needs before they can
move to higher order needs, such as belongingness, self-esteem, and self-actualization. Health and

Physical Education fulfills physiological needs directly through establishing a foundation for physical
fitness and living a healthy lifestyle. Organised and structured physical activity also satisfies students'
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needs for belongingness and self-esteem through teamwork, social interaction, and accomplishment.
Similarly, health and physical education subsequently contributes to self-actualization for students with
special needs by developing self-confidence and emotional well-being.

Self-Determination Theory (Deci & Ryan, 1985)

The central role of competence, autonomy, and relatedness in achieving growth in psychological and
well-being is recognised in self-determination theory. Health and Physical Education allows students in
special education to develop competence through movement skills and physical skills, autonomy through
cooperating and being active, and relatedness through social industry and interaction with peers. All of
these aspects are crucial for fostering intrinsic motivation and psychological well-being.

Social learning theory (Bandura, 1977)

Bandura is an example of a theorists who suggested that learning can harness observation, imitation, and
social interaction. In health and physical education, students with special needs can model behaviours,
learn to work within a team, and develop personal strategies for coping when engaging in structured
physical activity. Participation provides the opportunity for adjustment and social skill enhancement,
while also increasing individual psychological well-being.

Conceptual Linkage

With these theories in mind, the study conceptualizes Health and Physical Education as both a
preventative and promote aspect of psychological well-being. HPE contributes to elements like self-
confidence, stress management, social inclusion, and motivation, which promote the holistic development
of students in special education. Therefore, the framework positions HPE as a multidimensional
intervention that captures both physical health and promotes emotional stability and social competence.

RESEARCH METHODOLOGY
Research Design

The study utilized a quantitative research design, specifically using a survey method to determine the role
of Health and Physical Education (HPE) in promoting psychological well-being among students in special
education. The choice of a quantitative method collected measurable data with identified patterns and
relationships between physical education activities and psychological indicators including self-esteem,
diminished stress, and social interaction.

Population and Sample

The population of interest is special education students in the city of Islamabad and Rawalpindi, Pakistan.
From the population, 150 students are selected as a sample using the stratified random sampling technique
to ensure that all categories of disabilities are represented (e.g., physical, cognitive, and learning
disabilities). The use of stratified random sampling enabled the study to reflect diverse views while
ensuring accuracy and reliability.
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Instrumentation

Data collection is achieved using a structured questionnaire that measured psychological well-being and
effects of health and physical education (HPE). The questionnaire contained the following elements:

Demographic Information: age, gender, type of disability, and education level

e Health and Physical Education Participation: frequency of participation and what activities are
done

e Psychological Well-Being: Indicators from standardized measures (e.g. Rosenberg Self-Esteem
Scale, Warwick-Edinburgh Mental Well-Being Scale).

The questionnaire responses utilized a five point Likert scale ranging from “Strongly Disagree” to
“Strongly Agree”.

Validity and Reliability

Experts in the areas of psychology, special education, and physical education reviewed the item on the
survey for validation. The first step in determining the reliability and clarity of the instrument was the
pilot study with 20 students. The analysis of the pilot study data revealed that the instrument displayed
strong reliability, based on a Cronbach’s alpha coefficient of .82.

Data Collection Procedure

Permission is obtained from the respective institutions prior to data collection. Informed consent is
secured from parents/guardians where required. Surveys are administered in a supportive environment,
with assistance provided to students who had difficulty reading or writing.

Ethical Considerations

The study adhered to ethical standards, ensuring confidentiality, anonymity, and voluntary participation.
Students’ responses are used solely for academic purposes, and their identities are protected throughout
the research process.

Data Analysis

The collected data are analyzed using descriptive statistics (mean, frequency, percentage) to summarize
responses and inferential statistics (Pearson correlation, regression analysis, and t-tests) to test
hypotheses and identify significant relationships between variables. Statistical analysis is performed using
SPSS software. The data results are displayed via tabulation method and Pie Charts along with
discussions.
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Figure 1: Pie Chart Representation

Figure 1: Pie Chart Representation
Disagree

Strongly Disagree Neutral

Strongly Agree

Table 1: Distribution of Responses

Response Category Frequency Percentage
Strongly Agree 40 26.7%
Agree 60 40.0%
Neutral 30 20.0%
Disagree 10 6.7%
Strongly Disagree 10 6.7%

Discussion 1:

The majority of participants expressed agreement with participation in Physical Education, with 66.7%
either strongly agreeing or agreeing. A smaller portion remained neutral (20%), while only 13.4%
disagreed or strongly disagreed. This indicates a generally positive attitude toward participation.

Figure 2: Pie Chart Representation
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Figure 2: Pie Chart Representation
Disagree

Strongly Disagree Neutral

Strongly Agree

Agree

Table 2: Distribution of Responses

Response Category Frequency Percentage
Strongly Agree 50 33.3%
Agree 55 36.7%
Neutral 20 13.3%
Disagree 15 10.0%
Strongly Disagree 10 6.7%

Discussion 2:

Responses regarding improvement in self-esteem are highly positive, with over 70% agreeing or strongly
agreeing. Neutral responses are minimal, and disagreement accounted for only 16.7%. This suggests that
Physical Education contributes significantly to enhancing self-esteem.

Figure 3: Pie Chart Representation
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Figure 3: Pie Chart Representation
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Table 3: Distribution of Responses

Response Category Frequency Percentage
Strongly Agree 60 40.0%
Agree 50 33.3%
Neutral 20 13.3%
Disagree 15 10.0%
Strongly Disagree 5 3.3%

Discussion 3:

Stress reduction results showed 73.3% agreement, demonstrating that Physical Education is viewed as
beneficial for reducing stress. Only 13.3% disagreed to some extent, and 13.3% remained neutral,
indicating a widely shared positive perception.

Figure 4: Pie Chart Representation
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Figure 4: Pie Chart Representation
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Strongly Disagree

Strongly Agree Agree

Table 4: Distribution of Responses

Response Category Frequency Percentage
Strongly Agree 55 36.7%
Agree 50 33.3%
Neutral 25 16.7%
Disagree 10 6.7%
Strongly Disagree 10 6.7%

Discussion 4:

Social interaction improvement was supported by 70% of participants, showing a strong belief in the role
of Physical Education in fostering social connections. Neutral and disagreement responses are fewer,
suggesting consistent positive views.

Figure 5: Pie Chart Representation
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Strongly Agree

Figure 5: Pie Chart Representation

Disagree Neutral

Strongly Disagree

Agree

Table S: Distribution of Responses

Response Category Frequency Percentage
Strongly Agree 45 30.0%
Agree 65 43.3%
Neutral 20 13.3%
Disagree 10 6.7%
Strongly Disagree 10 6.7%

Discussion 5:

Motivation to participate is highly rated, with 73.3% in agreement. A smaller proportion of participants
remained neutral or disagreed, suggesting that motivation is a key factor influenced by Physical

Education.

Figure 6: Pie Chart Representation
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Figure 6: Pie Chart Representation
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Table 6: Distribution of Responses

Response Category Frequency Percentage
Strongly Agree 70 46.7%
Agree 40 26.7%
Neutral 20 13.3%
Disagree 15 10.0%
Strongly Disagree 5 3.3%

Discussion 6:

Teacher support in HPE received the strongest endorsement, with 73.4% of participants agreeing or
strongly agreeing. This reflects the crucial role of teachers in motivating and guiding students in Physical
Education activities.

Figure 7: Pie Chart Representation
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Figure 7: Pie Chart Representation

Strongly Disagree Disagree

Strongly Agree

Neutral

Agree

Table 7: Distribution of Responses

Response Category Frequency Percentage
Strongly Agree 30 20.0%
Agree 40 26.7%
Neutral 35 23.3%
Disagree 25 16.7%
Strongly Disagree 20 13.3%

Discussion 7:

Availability of facilities generated mixed responses, with only 46.7% in agreement and a notable 30%
expressing disagreement. This highlights a significant concern regarding infrastructure and access to
facilities.

Figure 8: Pie Chart Representation
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Figure 8: Pie Chart Representation
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Table 8: Distribution of Responses

Response Category Frequency Percentage
Strongly Agree 50 33.3%
Agree 60 40.0%
Neutral 20 13.3%
Disagree 15 10.0%
Strongly Disagree 5 3.3%

Discussion &:

Psychological well-being perception showed strong positive responses, with 73.3% agreeing or strongly
agreeing. Minimal disagreement (13.3%) reinforces the idea that Physical Education contributes to mental
well-being.

Figure 9: Pie Chart Representation
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Figure 9: Pie Chart Representation
Disagree

Strongly Disagree

Neutral

Strongly Agree

Agree
Table 9: Distribution of Responses

Response Category Frequency Percentage
Strongly Agree 35 23.3%
Agree 45 30.0%
Neutral 30 20.0%
Disagree 25 16.7%
Strongly Disagree 15 10.0%

Discussion 9:

Frequency of participation responses are more evenly distributed, with 53.3% in agreement, 20% neutral,
and 26.7% disagreeing. This reflects varying levels of engagement, likely influenced by personal,
institutional, or environmental factors.

Figure 10: Pie Chart Representation
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Figure 10: Pie Chart RePresentation
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Strongly Disagree

Agree

Strongly Agree

Table 10: Distribution of Responses

Response Category Frequency Percentage
Strongly Agree 60 40.0%
Agree 55 36.7%
Neutral 25 16.7%
Disagree 5 3.3%
Strongly Disagree 5 3.3%

Discussion 10:

The overall impact of HPE is viewed positively, with 76.7% agreement. Very few participants disagreed
(6.6%), confirming that HPE has a generally favourable influence on students’ physical and psychological
development.

FINDINGS

1. A majority of students in special education institutions reported that participation in Health and
Physical Education (HPE) positively influenced their psychological well-being.

2. The data analysis revealed strong correlations between physical activity and improvements in
self-esteem, stress reduction, and social interaction.

3. Students who regularly engaged in HPE activities demonstrated higher levels of motivation,
confidence, and social adjustment compared to those with limited participation.

4. Despite the positive outcomes, a significant proportion of institutions lacked adequate facilities,
trained staff, and structured programs tailored to the needs of students with disabilities.

5. Teacher support is identified as a critical factor in enhancing the effectiveness of HPE programs
for students in special education.

https://academia.edu.pk/ [DOI: 10.63056/ACAD.004.03.0819| Page 5588



https://academia.edu.pk/

ACADEMIA International Journal for Social Sciences
Volume 4, Issue 3, 2025 ISSN-L (Online): 3006-6638

CONCLUSION

The findings of this study indicate that Health and Physical Education improves the psychological well-
being of students with special needs in the classroom. The act of physical engagement serves to create
self-esteem and confidence, as well as alleviate stress, and is beneficial for social engagement, which also
supports overall well-being. Even though it is recognized that HPE has proven psychological benefits for
special needs students, the special education context in Pakistan does not always address students'
psychological needs for a variety of reasons, including lack of programming or lack of support from the
school itself.

RECOMMENDATIONS

1. Policy Issues: Research the HPE programming based on issues for individuals with special needs
in policy.

2. Professional Learning for Educators, Instructors, and Staff: Provide professional learning for
educators, instructors, and staff to support better and inclusive learning in HPE contexts.

3. Facilities and Equipment: Provide access to facilities and equipment to allow for more authentic
engagement in HPE programming.

4. Awareness: Create awareness and knowledge for parents, school system, and policy related to
HPE programming, personnel, and psychological wellbeing options.

Further Research: Identify and seek out opportunities for further research, located within the area, to
continue research on longer term sustainability related to psychological wellbeing and HPE programming,
in what ways the interventions are culturally based and explore associated factors that contribute to
resilience.

Policy Issues

Professional

Learning for
Educators,
Instructors,
and Staff

Future
Research

RECOMMEN
DATIONS

Facilities and

Awareness .
Equipment
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