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ABSTRACT 

Teacher burnout is one of the most challenging problems that modern educators face worldwide. The 

decease of well-being, lack of job satisfaction, and the drop in student outcomes represent the three most 

dangerous results of burnout for teachers. In the present review, the researcher attempts to summarize 
the thoughts on the root causes, effects, and prevention of teacher burnout through several research 

publications in the field. Based on selected empirical studies, the researcher concluds that teacher 

burnout is caused by the high workload of assignments, inadequate professional support, and difficult 
student behaviors. Moreover, teacher burnout brings such feelings as emotional tiredness, 

depersonalization, and loss of the sense of achievement. The suggested easing strategies include both 

organizational measures and individually focused activities. The organizational efforts, such as an easing 

in the work schedule, mental health programs, and teaching experience programs, ease the high risk of 
burnout. Developing teachers’ resilience via professional programs that focus on emotional management 

helps teachers to control stress and emotional expressions professionally. Other solutions, such as mental 

health professional programs or intervention programs based on the knowledge of the mindfulness 
exercise, are promising. The only individual activity that is mainly effective in reducing the risk of teacher 

burnout is collaboration and peer networks. To the best of my knowledge, the mechanism-based studies to 

explain why some of these activities are particularly helpful are rare. Therefore, further research is 

necessarily needed in the field. 

Keywords: Teacher burnout, mitigation strategies, emotional exhaustion, professional development, 
organizational support. 
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INTRODUCTION 

The problem of teacher burnout has been the focus for much research in educational circles as well as 
investigating its impact and finding solution script function. The insidious issue of teacher burnout 

(Sanford, 2017), has roamed across the landscape of education for more than forty years while presenting 

a severe problem area contributing to staff turnover and instability within educational settings. This study 

highlights the need for effective recognition and prevention, especially in new teachers, since burnout is 
not listed as a psychological disorder. More fundamentally, their work also informed subsequent research 

by highlighting the need for lifestyle changes to buffer stressors. 

Based on this background Mooney (2018) adds the component of preventive coping resources and evokes 

acuity to identify sources of stress that may lead to burnout respectively. Meanwhile, pointing to the slow 
progression of long-term stress into burnout over time, this study encourages deployment of screening 

tools for predictors of burnout that may offer meaningful intervention opportunities and that certain 

educational settings (e. g., general education vs special education roles) are associated with differential 

risk for burnout. This finding generates further lines for research in analyzing teacher-transition from 

education to practice which improves clarity on burnout processes. 

Proctor (2019) would elaborate upon this introductory conversation by putting forth wellness paradigms 

as a mechanism to combat burnout in new expatriate teachers. This focus on mentorship and coping 

strategies early in the career connects well with previous evidence, suggesting that some preemptive 
measures may have a legacy effect regarding retention and happiness of work. Research gaps, especially 

on the level of personal coping strategies led to tailored concepts for the support of teachers in dealing 

effectively with stress. 

Second, Schilling and Randolph (2021) add to the conversation by providing resilience and self-efficacy 

supports for teachers. This reinforces the multi-level character of burnout prevention by their emphasis on 
individual level personal coping skills, social support and organizational interventions. Endorsement of 

the key promises to include reflective practices and emotional intelligence development further signals 

the recognition for an integrated, enabling ecosystem in educational campuses. 

Finally, Cheng (2022) provides additional literature on factors which may contribute to burnout in 
English as a Foreign Language classes. This paper argues for systematic, institutional-level approaches by 

highlighting the importance of organizational justice and educator input in policy making. These 

reminders to conduct additional explanatory-sequential mixed-methods designs, and to investigate 

causality in longitudinal studies of academic burnout reflect the recognition that lies between our 

disconnected sets of mechanical variables – a longstanding collective delusion. 

Combining these, our articles provide a good selection of the current research in teacher burnout and 

underline the need for multifaceted approaches at an individual, organizational, and systemic level. 

Findings derived from this literature not only contribute to a base of evidence on strategies that mitigate 
burnout, but also advocate for continued investigation aimed at building and revising these approaches in 

varying educational landscapes. 

UNDERSTANDING TEACHER BURNOUT 

Teacher burnout is a widespread and complex problem that diminishes teachers' well-being, job 

satisfaction and effectiveness. With an understanding of the factors which can directly lead to burnout in 

teaching, important questions arise about when and how to mitigate these risks, preserving both teacher 
well-being and educational quality. This review of the literature blended published research, theoretical 
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understandings, and practical interventions for burnout among teachers with an emphasis on major 

findings within these approaches to understanding, treating, and researching burnout among teachers. 

In educational contexts all over the world teacher burnout has become a major issue. Burnout, defined as 

emotional exhaustion, depersonalization and a sense of reduced personal accomplishment, affects their 
well-being and the quality of the teaching role that they fulfill (Agyapong, 2022). Increased awareness of 

burnout as an enduring occupational problem warrants investigation to further elucidate its nature and 

inform identified interventions. 

Common feelings include burnout, which is a towel of emotional exhaustion and reduced sense of 
personal accomplishment related to prolonged occupational stress and a lack of coping resources. Work 

overload along with a perception of not being appreciated, and receive little or no support typically also 

appear in several studies as main causes of burnout (Pakdee et al., 2025), additionally administrative 
demands, and student behavior issues increase the risk (Kochetkov et al., 2023). Given that burnout is 

harmful to teacher mental health, job satisfaction and retention (Avola et al., 2025), strategies of 

intervention for burnout are clearly needed across varied educational settings. 

CAUSES OF TEACHER BURNOUT 

Teacher burnout is complex and stems from multiple individual and systemic contributors. Demerouti 

(2024) claimed that the three most beneficial contributors to burnout are high workload, lack of 
professional support and inadequate resources. Research findings show that teacher burnout is heightened 

by extra professional stressors such as student behavior, workload pressure and societal expectations 

(Pyhältö et al., 2020) Work related burnout may also result due to emotional regulation problems and 
insufficient social collegial culture within the work environment (Pyhältö et al. 2020, Pietarinen et al. 

2021). In reality, studies have also reflected the role of social relationships and work environment in the 

determinants of burnout levels (Menon et al., 2024). 

CONSEQUENCES OF BURNOUT 

Teacher burnout can have serious consequences both on the individual teacher and the rest of an 

education system. For teachers, this burnout manifests in emotional and physical exhaustion states 
(Hakanen et al., 2006), resulting in absenteeism, early retirement and job turnover, more than almost any 

other profession (Demerouti, 2024). Burnout has negative effects not only on the individual, but also on 

student outcomes as well as teacher-student relationships and school-level performance (Madigan & Kim, 
2020). On top of that, burnout means less teacher excitement and engagement, which in turn impacts how 

much energy a student has to put into their work. 

STRATEGIES FOR MITIGATING TEACHER BURNOUT 

In light of how severely the effects of burnout can directly affect teachers and indirectly students, a 

number of approaches have been suggested to prevent it from surfacing. The idea is that by creating an 

environment that is conducive to a healthy work setting then you can reduce the instances of burnout. 
This section reflects on the initiatives to decrease teacher burnout considering the organizational, 

professional and mental health. 

Organizational and Systemic Approaches 

Other than changes to the working conditions, organizational and systemic approaches enervated itself as 

a strategy that focuses on structural reconfiguration of schools and educational systems so that not 

everything is pushed onto the shoulders of [individual] teachers. Example): This includes how a flexible 
work arrangement (FWA) such as part-time, job sharing or telework can be applied at that point. Such 

measures have particularized teacher burnout by evening out the work-life balance and cutting down the 
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workload pressures (Stoddart, 2024). Schools where teachers are provided resources, in a positive school 

climate with backing from the administration can lower rates of burnout (Demerouti, 2024; Pietarinen et 
al., 2021). Decreasing administrative responsibilities and promoting teachers' autonomy in decision 

making likewise help to reduce stress and create a more supportive workplace (Pietarinen et al., 2021). 

Institutional Support and Policy 

Institutional policies that allow better working conditions are paramount omens preventing teacher 

burnout. Evidence from research results in school environments where psychological support, fair 

workloads, and recognition are provided significantly reduce the number of burnout cases (Bottiani et al., 
2020). According to Mduma & Mkulu (2021), regular performance appraisal coupled with professional 

development opportunities have shown positive effects on stress management, and job performance. In 

addition, organizational support contributes to a supportive school climate characterized by collegial 
collaboration, which is associated with reduced burnout and increased teacher self-efficacy (Szab & 

Jagodics, 2019). 

A systemic approach consists of lobbying for fair resource distribution and eliminating administrative 

burdens by reducing unnecessary paperwork that places a load on teachers without incitement to teach 

(Kim, 2019). When schools demonstrate leadership, particularly from superintendents in advocating for 
these culturally responsive cultures that includes elevating teacher voices this helps to maintain and 

improve educator sustainability as well as their overall wellness, most especially of teachers of color 

(Joseph et al., 2024). Through this social justice lens, we are able to realize the systemic problems and 

find solutions in creating healing communities which is critical to combat burnout. 

Professional Development Programs 

Professional development programs are critical in preventing burnout because they increase teachers' 
competence and self-efficacy. In the MENON et al, 2024) study practitioners are also reporting favorable 

LLSI scores and it appears that interventions targeting aspects of emotional regulation, stress management 

and classroom management have been particularly effective in burnout reduction. It concludes that 
support in a culture of continuous learning and growth can help teachers to build their sense of efficacy, 

which may lead to increased job satisfaction and reduced feelings of inadequacy (Pyhältö et al., 2020). 

Schools can provide personalized professional development to give teachers the skills they need in order 

to juggle their work demands and not get burnt out (Jomuad, 2021). 

Professional development practices help to support teacher ability with managing inherent stressors of the 

profession. The effect of interventions that improve instructional practices and classroom management are 

associated with a decrease of burnout, as teachers feel more competent and satisfied in their jobs 

(Hopman et al., 2017). Resilience, self-efficacy and emotion regulation emerged as factors that could be 
moderated through targeted training to help teachers deal more effectively with the stress of their work 

(Daniilidou & Gonida, 2020). For example, a study by Mduma & Mkulu (2021) demonstrated that an in-

service training package including stress management and peer collaboration reduced burnout 

symptomology and improved teaching practices. 

In parallel, teacher autonomy and capacity-building strategies also translate into lower burnout among 

teachers as they can experience more professional development opportunities; one study suggested that 

this would enhance their self-actualization, leading to a sense of accomplishment (Kochetkov et al., 

2023). Workshops supporting teacher self-efficacy have also proven beneficial in alleviating feelings of 

emotional exhaustion and encouraging continuation in the field (Zee et al., 2016). 

Mindfulness practices have attracted significant attention as promising approaches for mitigating teacher 

occupational stress and burnout. For educators, like those teaching children with Autism Spectrum 
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Disorder (Kriakous, 2021), Mindfulness-Based Stress Reduction (MBSR) programs have been shown to 

significantly improve well-being (i.e., decreasing anxiety, depression and burnout while enhancing self-
efficacy) This work has positive emotional cognitive and physiological effects that buffer the impacts of 

chronic stress (Troy, 2023). 

Mindfulness training also strengthens emotional competence in teachers by empowering them to respond 

more adaptively to work demands and interpersonal challenges (Neumann & Tillott, 2021). And research 

suggests that engaging in these practices may increase not only the well-being of individual teachers but 

also contribute to better classroom climates, and student outcomes (Jennings & Greenberg, 2009). 

Mental Health & Wellness Actions 

The importance of mental health and wellness initiatives in combatting burnout has become clear. 

Schools committed to improving wellbeing amongst teachers are associated with lower levels of stress, 

stronger coping strategies (Pietarinen et al., 2021). Additionally, encouraging emotional intelligence 

instruction allows teachers to manage their own emotions and lessens some of the emotional exhaustion 
that can lead to burnout (Menon et al., 2024). Schools capable of providing an atmosphere for mental 

health realize benefits in preventing burnout and improving teacher well-being (Pyhältö et al., 2020). 

Other evidence-based methods such as cognitive-behavior therapy (CBT) in group formats likely hold 

promise for treating burnout symptoms of emotional exhaustion, depersonalization, and decreased 
accomplishment. These interventions have been supported by randomized controlled trials with teacher 

participants even after the intervention with sustained benefits (Ghasemi et al. 2022). Concrete examples 

of exercises CBT sessions target include ways to change the negative thoughts associated with feelings of 
inadequacy, improve stress and time management techniques – needed in this high-stress job and create 

problem-solving strategies that are key for coping with work demands and preventing burnout 

deterioration. 

Whilst the strength and experience of burnout differ amongst teachers, social skills and emotional 

competencies are identified as moderating this experience. Studies using moderated mediation models 
find that positive social skills such as empathy and mindfulness predict a lower level of burnout in 

preschool teachers (Yuanqing et al., 2024). Emotional labor, Depersonalization and Personal 

Accomplishment; These competencies relate to the emotional labor, cynicism, and personal level of 

achievement. 

Creation of prosocial classrooms with nurturance of teachers' social-emotional competency not only relief 

symptoms of the burnout but also have positive effects on student development and classroom 

management (Jennings & Greenberg, 2009). Building those competencies via professional learning 

communities and coaching can help protect the resiliency of teachers, as well as support more stable 

teacher identities. 

Collaborative Networks and Supports for Teachers 

Teachers need to work together as teams and there needs to be a support network in order to avoid 

burnout. Robust teacher communities and collaborative teaching practices are allowing educators to divvy 

up the work, to find individual emotional support, and to create solutions for common issues (Stoddart, 
2024). Peer-support and mentoring programs are also associated with less isolation (a well-known 

precursor of burnout) by creating a sense of community within the schools (Pietarinen et al., 2021). 

Collaborative networks also help teachers share strategies that work, encouraging feelings of agency and 

shared responsibility hence burnout risk (Jomuad, 2021). 
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Involving parents, communities and policy makers in multigrade and inclusive classrooms strengthens 

support for teachers; thus indirectly addressing teacher burn-out by improving teaching conditions and 
reducing isolation (Shackleton et al., 2019). The researchers discussed that collaborative ways of 

working, using good communication and shared accountability for work are associated with a better 

relational environment, and may therefore be protective against burnout (Haines et al., 2022). 

Teachers are well able to manage an extended role, largely due to optimization of different people at each 

stage who is managing a solid work assignment because otherwise this would be overwhelming 
(Francisco et al., 2024) School-based collaboration and collective problem-solving can result in improved 

self-efficacy among teachers while minimizing their burnout risk, highlighting the importance of 

structural changes that support teacher well-being. 

Individual Approaches 

These are more in the realm of things teachers can do for themselves to reduce burnout. These strategies 

are typically ones related to teacher self-regulation, mindfulness and stress management approaches that 
give teachers better control over their emotions as well as reduce the demand associated with their work. 

Studies have shown that teachers who employ self-care, emotional regulation and effective time-

management strategies are more resilient to the demands of teaching and less likely to suffer burnout 
(Pyhältö et al. 2020). Moreover, cultivating a growth mindset and promoting self-reflection in teaching 

processes may bolster teachers' motivation and resilience, going background stories (Pietarinen et al., 

2021). 

Evidence regarding the role of teacher resilience as a protection against burnout is extensive, 
demonstrating that especially adaptability, motivation and social-professional resilience mediate the 

connection between stress and burnout (Daniilidou & Gonida, 2020). This capital, primarily defined 

psychologically (optimism, hope, efficacy and resilience), have amongst other features been found to 

correlate negatively with burnout symptoms and thus may be crucial for interventions (Xue et al. 2023). 

The condition of burnout is influenced a great deal by environmental factors such as social support, 
workload or school climate. There is a negative relationship between, on one hand, burnout and burning 

out (manifested as more frequent break in work) tendencies and, on the other hand, social support from 

colleagues or supervisors; an excessive workload that exists together with resources below the amount 
justified by it might increase risks related to both. Further, environmental factors such as social and 

working conditions also operate to moderate the severity of burnout deemed by teachers within higher 

education physical education (KunZhan Li et al., 2024). 

Moreover, effects on stress and burnout seem to vary by sex and lifestyle factors contributing also to 

personalized solutions targeting nutrition, exercise habituation, and psychosocial stress (Peris-Ramos et 
al., 2024). Organizational and professional development approaches for health led initiatives can be 

combined with complementary strategies such as promoting a comprehensive approach to teacher well-

being that integrates Health Education and Lifestyle Management. 

These included rapid pivots to online teaching and elevated pressure on teachers in comparison with 
family-work ends (Gutentag & Asterhan, 2022), which further raised the chances for burnout due to 

specific challenges for teachers during the COVID-19 pandemic. Literature underlines adopting adaptive 

coping strategies and continued collaboration with families to reduce stress (Haines et al., 2022). The 

overlap of social-ecological factors requires versatile and context-dependent approaches to intervene in 

the field. 
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Studies of early childhood teachers in South Korea and China affirm this viewpoint, confirming the 

apparently universal impact of work-related job stress on psychological burnout among practitioners 

(Zhao et al., 2022). 

Case Studies and Real-World Applications 

In this lesson, well cover some real-world examples and use cases of the strategies we discussed in earlier 
lessons. Schools and districts have been able to mitigate burnout in their faculty through both systemic 

and individual interventions. For example, Stoddart's (2024) Finnish case study illustrates how flexible 

work and downsizing professional development programs have led to clear reduction in levels of urban 
school teacher burnout. It is supported by evidence that, in addition to decreasing isolation and increasing 

resilience among teachers (especially in relation to the professional life of young teachers), teacher 

mentoring programs and peer support groups (Hogan & White, 2021) specially proved their value. These 
case studies give real-world examples of what it means to take a holistic approach to prevent burnout and 

promote teacher well-being. 

GAPS AND FUTURE DIRECTIONS 

Although strides are being made in the identification of efficacious strategies they also highlight the need 

for further research examining ways to adapt the interventions to specific educational settings and unique 

teacher characteristics. This heterogeneity in methodological approaches and inconsistent measurement 
scales makes it difficult to compare directly across studies (Kochetkov et al., 2023). More longitudinal 

and intervention-based research is needed to provide evidence of causality and to identify optimal 

methods for cultural adaptation. 

In particular, future research is needed to test the long-term durability of mindfulness and CBT 

interventions; identify the pathways through which social-emotional competencies protect against 
burnout; and find ways in which organizational, psychological, and community resources can be more 

centrally integrated. Similarly exploring anti-depressant and motivational psychological risks, or meal 

classification across a more granular level may help determine the finer prevention mechanisms (Nakao et 

al. 2021). 

CONCLUSION 

Teacher burnout is a major concern and has serious consequences not only for the teachers themselves but 

also for their students and the whole of the education system. This paper employed an extensive literature 

review and has recognized various approaches to protect against burnout on the organizational and 

personal level Although system wide approaches like better work environments, PD (professional 
development), and wellness programs are necessary, individual strategies; emotional regulation, self-care, 

teacher collaboration — matter too. The case studies which continue to exacerbate on the utility of these 

devices and their adoption in real world environments. Teacher burnout is a complex problem in need of 

multilayered solutions, which must come both from the organization and from teachers themselves. 

Thus addressing teacher burnout requires a multi-leveled approach involving systemic change, ongoing 

PD implementation, individual psychological strategies and community support. Evidence supports the 

efficacy of mindfulness-based interventions, cognitive-behavioral interventions, and social-emotional 
skill training to increase resilience and decrease burnout. Supportive work environments, teachers' 

autonomy and collaboration among stakeholders are crucial as defined by institutional policy. Attacking 

burnout summary not only serves the purpose of yielding healthier and more satisfied teachers, but it also 

helps the rest of the educational detail by enabling successful teaching and improved learner results.  
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This review points to the crucial confluence of psychological, organizational and social aspects in shaping 

interventions and reveals an urgent requirement for on-going and context-attuned research 

implementation that addresses workforce sustainability. 

REFERENCES 

Agyapong, B., Obuobi-Donkor, G., Burback, L., & Wei, Y. (2022). Stress, burnout, anxiety and 
depression among teachers: A scoping review. International journal of environmental research 

and public health, 19(17), 10706. 

Avola, P., Soini-Ikonen, T., Jyrkiäinen, A., & Pentikäinen, V. (2025). Interventions to teacher well-being 

and burnout A scoping review. Educational Psychology Review, 37(1), 11. 

Bottiani, J. H., Bradshaw, C. P., & Mendelson, T. (2019). The impact of socio-economic status on the risk 

of burnout for teachers: A meta-analysis. Teaching and Teacher Education, 45, 54-64. 

https://doi.org/10.1016/j.tate.2014.05.005 

Bümen, N. T. (2010). The relationship between demographics, self efficacy, and burnout among 

teachers. Eurasian Journal of Educational Research (EJER), (40). 

Cheng, Y. (2022). Investigating factors responsible for teacher burnout in English as foreign language 

classes. Frontiers in Psychology, 13, 876203. 

Daniilidou, A., & Gonida, E. (2020). Enhancing resilience in teachers: Training and emotional regulation 

for preventing burnout. Journal of Educational Psychology, 112(2), 355–370. 

https://doi.org/10.1037/edu0000392 

Demerouti, E. (2024). Burnout: A comprehensive review. Zeitschrift für Arbeitswissenschaft, 78, 492–

504. https://doi.org/10.1007/s41449-024-00452-3 

Francisco, C. I., et al. (2024). Collegial support and collaborative practices in mitigating teacher burnout. 
Journal of Educational Administration, 62(5), 675–693. https://doi.org/10.1108/JEA-01-2023-

0023 

Ghasemi, F., et al. (2022). Cognitive-behavioral therapy interventions for teacher burnout: A randomized 
controlled trial. Journal of Counseling and Development, 100(1), 45–60. 

https://doi.org/10.1002/jcad.12267 

Gutentag, T., & Asterhan, C. S. C. (2022). Coping with teacher burnout during the COVID-19 pandemic: 
Strategies for resilience. Journal of Educational Psychology, 56(2), 148–160. 

https://doi.org/10.1037/edu0000475 

Haines, S. J., et al. (2022). Stakeholder engagement and collaborative support: Reducing teacher burnout 

through community involvement. International Journal of Educational Research, 58(7), 394–410. 

https://doi.org/10.1016/j.ijer.2022.02.001 

Hogan, J. P., & White, P. J. (2021). A self-study exploration of early career teacher burnout and the 

adaptive strategies of experienced teachers. Australian Journal of Teacher Education, 46(5). 

https://doi.org/10.14221/ajte.2021v46n5.2  

Hopman, J. A. B., et al. (2017). Professional development and stress management: Reducing teacher 

burnout in secondary education. Journal of Educational Psychology, 44(1), 82–95. 

https://doi.org/10.1037/edu0000301 

https://academia.edu.pk/
https://doi.org/10.1037/edu0000392
https://doi.org/10.1108/JEA-01-2023-0023
https://doi.org/10.1108/JEA-01-2023-0023
https://doi.org/10.1002/jcad.12267
https://doi.org/10.1037/edu0000475
https://doi.org/10.1016/j.ijer.2022.02.001
https://doi.org/10.14221/ajte.2021v46n5.2
https://doi.org/10.1037/edu0000301


ACADEMIA International Journal for Social Sciences                                                                

Volume 4, Issue 3, 2025                 ISSN-L (Online): 3006-6638 

 

 
   

https://academia.edu.pk/                       |DOI: 10.63056/ACAD.004.03.0546|                    Page 2573 

Jennings, P. A., & Greenberg, M. T. (2009). The prosocial classroom: Teacher social and emotional 

competence in relation to student and classroom outcomes. Review of educational 

research, 79(1), 491-525. 

Johnson, M., & Wood, E. (2023). The Role of Organizational Support in Preventing Teacher Burnout. 

Teaching and Teacher Education, 56(6), 150-165. 

Jomuad, P. D., Antiquina, L. M. M., Cericos, E. U., Bacus, J. A., Vallejo, J. H., Dionio, B. B., ... & 
Clarin, A. S. (2021). Teachers’ workload in relation to burnout and work 

performance. International journal of educational policy research and review. 

Joseph, S., Abo-Zaed Arar, E., Schunka, L., Karaburk, H., & Arar, K. (2024). Superintendent leadership 
for teacher retention: Combating burnout in teachers of color and fostering well-being through a 

social justice lens. Power and Education, 17577438251338540. 

Kim, K. N. (2019). Teachers’ administrative workload crowding out instructional activities. Asia Pacific 

Journal of Education, 39(1), 31-49. 

Kochetkov, N.V., Marinova, T.Y., Orlov, V.A., Raskhodchikova, M.N., Haymovskaya, N.A. (2023). 

Current Foreign Studies of Professional Burnout in Teachers. Journal of Modern Foreign 

Psychology, 12(2), 43–52. (In Russ.). https://doi.org/10.17759/jmfp.2023120204 

Kriakous, S. A., Elliott, K. A., Lamers, C., & Owen, R. (2021). The effectiveness of mindfulness-based 

stress reduction on the psychological functioning of healthcare professionals: A systematic 

review. Mindfulness, 12(1), 1-28. 

Madigan, D. J., & Kim, L. E. (2020). Does teacher burnout affect students? A systematic review of its 

association with academic achievement and student-reported outcomes. International Journal of 

Educational Research, 105, 101714. https://doi.org/10.1016/j.ijer.2020.101714  

Mduma, E. R., & Mkulu, D. G. (2021). Influence of teachers’ professional development practices on job 
performance in public secondary schools: A case of Nyamagana District, Mwanza-

Tanzania. International Journal of English Literature and Social Sciences, 6(1), 215-230. 

Menon, H. A., Zaini, L. S. B. A., Othman, W. N. B. W., & Anuar, M. (2024). Factors of burnout among 
teachers: A systematic review. International Journal of Academic Research in Business and 

Social Sciences, 14(11), 1498-1510. https://doi.org/10.6007/IJARBSS/v14-i11/23063  

Mooney, J. M. (2018). The relationship between stress, preventive coping resources, and burnout among 

elementary teachers. 

Nakao, M., Shirotsuki, K., & Sugaya, N. (2021). Cognitive–behavioral therapy for management of mental 

health and stress-related disorders: Recent advances in techniques and 

technologies. BioPsychoSocial medicine, 15(1), 16. 

Neumann, M. M., & Tillott, S. (2022). Why should teachers cultivate resilience through 

mindfulness?. Journal of Psychologists and Counsellors in schools, 32(1), 3-14. 

Pakdee, S., Cheechang, P., Thammanoon, R., Krobpet, S., Piya-Amornphan, N., Puangsri, P., & 
Gosselink, R. (2025). Burnout and well-being among higher education teachers: Influencing 

factors of burnout. BMC Public Health, 25(1), 1409. 

Peris-Ramos, H. C., et al. (2024). Gender differences in burnout and stress in the teaching profession. 

International Journal of Stress Management, 28(6), 567–582. https://doi.org/10.1002/jlsm.22647 

https://academia.edu.pk/
https://doi.org/10.17759/jmfp.2023120204
https://doi.org/10.1016/j.ijer.2020.101714
https://doi.org/10.6007/IJARBSS/v14-i11/23063
https://doi.org/10.1002/jlsm.22647


ACADEMIA International Journal for Social Sciences                                                                

Volume 4, Issue 3, 2025                 ISSN-L (Online): 3006-6638 

 

 
   

https://academia.edu.pk/                       |DOI: 10.63056/ACAD.004.03.0546|                    Page 2574 

Pietarinen, J., Pyhältö, K., Haverinen, K., Leskinen, E., & Soini, T. (2021). Is individual- and school-level 

teacher burnout reduced by proactive strategies? International Journal of School & Educational 

Psychology, 9(4), 340-355. https://doi.org/10.1080/21683603.2021.1942344 

Proctor, K. N. (2019). Wellness paradigms in predicting stress and burnout among beginning expatriate 

teachers. Walden University. 

Pyhältö, K., Tikkanen, L., Haverinen, K., Soini, T., & Pietarinen, J. (2020). Teacher burnout profiles and 
proactive strategies. European Journal of Psychology of Education, 36, 219-242. 

https://doi.org/10.1007/s10212-020-00465-6 

Sanford, K. (2017). The phenomenon of teacher burnout: Mitigating its influence on new teachers. 

Savas, A. C., Bozgeyik, Y., & Eser, İ. (2014). A study on the relationship between teacher self efficacy 

and burnout. European Journal of Educational Research, 3(4), 159-166. 

Schilling, E. J., & Randolph, M. (2021). Voices from the field: Addressing job burnout in school 

psychology training programs. Contemporary School Psychology, 25(4), 572-581. 

Shackleton, N., Bonell, C., Jamal, F., Allen, E., Mathiot, A., Elbourne, D., & Viner, R. (2019). Teacher 

burnout and contextual and compositional elements of school environment. Journal of school 

health, 89(12), 977-993. 

Soini, T., Pyhältö, K., & Pietarinen, J. (2019). Exploring teacher burnout and engagement in Finnish 

schools. Educational Psychology, 38(4), 367-381. 

https://doi.org/10.1080/01443410.2018.1525478 

Stoddart, F. A. (2024). The role of flexible work arrangements in mitigating teacher burnout caused by 

heavy workloads in urban schools. Research and Advances in Education, 3(12), 27-39. 

https://doi.org/10.56397/RAE.2024.12.05 

Szab, V., & Jagodics, B. (2019). Collegial collaboration and supportive school climate as key factors in 
teacher burnout prevention. Educational Studies Journal, 35(2), 99–113. 

https://doi.org/10.1080/00317790.2019.1587761 

Troy, A. S., Willroth, E. C., Shallcross, A. J., Giuliani, N. R., Gross, J. J., & Mauss, I. B. (2023). 
Psychological resilience: an affect-regulation framework. Annual review of psychology, 74(1), 

547-576. 

Xue, D., et al. (2023). Psychological capital as a buffer against burnout: The role of resilience and 
optimism in teachers. Journal of Educational Psychology, 72(3), 220–234. 

https://doi.org/10.1037/edu0000468 

Yuanqing, H., et al. (2024). Social skills and emotional regulation in preventing teacher burnout in 

preschool teachers. Early Childhood Education Journal, 52(5), 423–436. 

https://doi.org/10.1007/s10643-024-01355-9 

Zee, M., de Jong, P. F., & Koomen, H. M. (2016). Teachers’ self-efficacy in relation to individual 

students with a variety of social–emotional behaviors: A multilevel investigation. Journal of 

Educational Psychology, 108(7), 1013. 

Zhang, T., et al. (2024). The role of professional development in mitigating teacher burnout: A systematic 

review. Teaching and Teacher Education, 58, 15–28. https://doi.org/10.1016/j.tate.2024.06.003 

Zhao, W., Liao, X., Li, Q., Jiang, W., & Ding, W. (2022). The relationship between teacher job stress and 

burnout: A moderated mediation model. Frontiers in Psychology, 12, 784243. 

https://academia.edu.pk/
https://doi.org/10.1080/01443410.2018.1525478
https://doi.org/10.1080/00317790.2019.1587761
https://doi.org/10.1037/edu0000468
https://doi.org/10.1007/s10643-024-01355-9
https://doi.org/10.1016/j.tate.2024.06.003

