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ABSTRACT

This quantitative descriptive survey examines the relationship between teachers’ job performance and
students’ academic achievement in public secondary schools of Quetta. A sample comprising 375 students
was selected by using a systematic random sampling technique. The Teachers’ Job Performance
Questionnaire (TJPQ) was utilized to measure multidimensional elements of teacher effectiveness, based
on 24 items with a reliability of .716 on Cronbach’s Alpha. Furthermore, students' academic performance
was quantitatively measured by taking the yearly exam results of the 9" and 10" grades. The findings reveal
that the teachers’ job performance and students’ academic achievement are closely interconnected,
influencing overall school effectiveness, including teacher punctuality and presence, as well as areas
needing improvement, such as classroom management, fairness, and student engagement. The study
recommended identifying pedagogical and interpersonal problems, focusing on improving teachers'
capacities in differentiated instruction, classroom management, cultural diversity, and conflict resolution.
Additionally, the Department of Education should develop strategic measures to enhance home-school
relations, building open and ongoing channels of communication between parents and schools, thereby
contributing to school-based processes actively.

Keywords: Teachers’ job performance, students’ academic achievement, public secondary schools, teacher
effectiveness.

INTRODUCTION

Education is widely recognized as the foundation of society’s development, where student achievement
serves as a key indicator of the effectiveness of a school. However, teachers remain the central drivers of
student success; factors such as the infrastructure of the school, curriculum design, and involvement of
parents also influence learning. Teachers’ job performance encompasses various dimensions, including
classroom management, instructional delivery, assessment practices, academic guidance, and dedication to
student growth (Sajjad, 2010; Shah et al., 2023a; Wahid et al., 2025). However, in many cases, the role of
teachers in shaping academic achievement remains subtle and underappreciated (Sajjad et al., 2019);
nevertheless, it directly influences students’ learning experience and results. Thus, understanding this
hidden connection between teachers’ job performance and student academic achievement is essential for
improving educational quality, particularly in public secondary schools of Quetta. The current study
discovers the effectiveness and commitment of teachers in contributing to the academic success of students,
shedding light on the pivotal role teachers play.
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Study Significance and Scope

The study provides empirical evidence on how teachers’ job performance impacts students’ academic
achievements and highlights the key performance areas that influence students’ success, such as classroom
management, instructional quality, and teacher-student relationships. The study supports policy-makers,
stakeholders, and administrative planning for improving teacher performance, competencies, and students’
outcomes. Furthermore, the study contributes to the local body of research by addressing the scarcity of
studies in Balochistan’s educational context by focusing exclusively on public secondary schools in Quetta
District.

Research Objective

To analyze the relationship between teachers’ job performance and students’ academic achievement in
public secondary schools of Quetta district.

Research Gap

There was limited local evidence, as few studies have explored how teachers’ job performance specifically
impacts students’ academic achievement in public secondary schools, especially in the context of Quetta.
Existing literature focuses on individual factors that often isolate single variables, such as motivation or
leadership, instead of examining holistic teacher performance, such as instruction, management, and
assessment (such as Jamil & Qadoos, 2019; Sattar et al., 2023; Muhammad, 2023). Furthermore, limited
guantitative research measuring the undeviating association between teachers’ job performance indicators
and students’ academic achievements in the local context. Most of the prior studies overlook how the
cultural factors, school environment, and resource availability in Balochistan shape teachers’ job
performance and student achievements and outcomes, such as Ullah et al. (2023).

REVIEW OF RELATED LITERATURE

The work performed by teachers in fulfilling their educational duties reflects their performance (lgbal et
al., 2016), which must meet predetermined standards and be reflected in their daily work (Sajjad, 2010).
Teacher performance is defined as the quality of work demonstrated by an educator (Osagie & Akinlosotu,
2017). A teacher is considered to have performed satisfactorily if they can meet the established goals (Dicke
et al., 2020; Sattar & Sajjad, 2025). Misad Ascufia (2024) highlighted four key competencies that reflect a
teacher's performance: pedagogic competency, encompassing curriculum design skills, knowledge of
educational fundamentals, and the ability to understand and effectively manage students; and personality
competency, requiring a teacher to possess good character.

Similarly, students' academic achievement is a varied and controversial phenomenon that is determined by
a complex correlation of variables beyond basic measurement factors like grades (Jahangir & Sajjad, 2025).
Academic research shows the strong influence of factors like pedagogical approaches, socioeconomic status
(family wealth), online activities (internet habits), and teacher-student relationship quality (Balouch et al.,
2025; Saleem & Sajjad, 2025). For example, parental participation research illustrates a positive
relationship with academic performance, affecting standardized test results and classroom participation,
and is associated with a student's attitude towards their intellectual abilities and the quality of the student-
teacher relationship (Wahid et al., 2025).

Different meta-analysis studies illustrate the effectiveness of teachers’ job performance in students’

academic achievement and success. For example, a meta-analysis conducted by Kim and Seo (2018) across
40 countries' secondary schools found that teachers’ competencies accounted for a variance of 9.2% in

https://academia.edu.pk/ |DOI: 10.63056/ACAD.004.03.0542| Page 2478



https://academia.edu.pk/

ACADEMIA International Journal for Social Sciences
Volume 4, Issue 3, 2025 ISSN-L (Online): 3006-6638

students’ academic achievement, with strong effects for teachers' professional development. Based on 13
research studies, another meta-analysis of Ates and Unal (2021) suggested positive professional beliefs
contribute significantly to student achievement. Similarly, Gebre et al. (2025) documented a statistically
significant but modest positive correlation between student academic engagement and teachers’ socio-
emotional competence in their meta-analysis. Literature further suggests that teachers who engage in
continuous professional development and meditative teaching practices produce higher levels of academic
achievements among students (Camburn & Han, 2017; Sajjad et al., 2019; Saleem & Sajjad, 2025; Wyatt,
2020).

Theoretical Framework

The current study is grounded in ‘Human Capital Theory’, which focuses on investing in people’s
education, training, and skills to increase their productivity and competence (Nwachukwu, 2024; Yoon et
al., 2017). In the educational field, this theory posits that teachers are viewed as human capital whose
teaching skills and competencies directly impact students’ academic achievements. Moreover, reflective
practices and professional development enhance their overall competencies; ultimately, their improved
performance leads to a higher level of students’ academic achievement and progression.

METHODOLOGY

This quantitative descriptive survey study was designed to investigate the effect of teachers’ job
performance on students’ academic achievement, with the targeted group consisting of secondary students
within Quetta District, Balochistan, Pakistan. Quetta, an educational hub in Balochistan, has a total of 113
secondary schools with 17,422 enrolled students, as highlighted by Wahid et al. (2025). From the given
population, 375 students were selected through a systematic random sampling method. The sample size
was determined through the Bukhari sample size calculator, which guaranteed a strong and representative
sample, which improved the generalizability of the results to the entire population of secondary schools in
Quetta. The Teachers’ Job Performance Questionnaire (TJPQ), with formal permission from the primary
author, was utilized for data collection. TIPQ has a series of 24 statements, each scored on a five-point
Likert-type scale, to measure students' opinions in terms of several dimensions of teacher effectiveness.
These encompass pedagogical strategies, instructional preparation, classroom management ability,
interpersonal skills with students, provision of student support, ways of engaging students, subject matter
knowledge, and perceived usefulness and relevance of assigned homework. The tool's reliability was
observed to be strong on Cronbach’s Alpha (.716).

Furthermore, students' academic performance is a central aspect of school performance in the context of
Balochistan secondary education. Students studying in the 9" and 10™ grades were quantitatively measured
by taking an examination of yearly exam results, specifically for these students. All information was
obtained meticulously from the official records of the Balochistan Board of Intermediate and Secondary
School Education (BBISE), which is established as the recognized provincial agency for scholarly
assessment at this level. This specific and objective measure of student educational attainment, a total
measure of the cumulative learning in these high-stakes secondary school years, gave a fundamental
guantitative basis for the measurement of the differentiated impact of school climate and teacher attributes
on student educational outcomes for this study's purposes, thereby laying the groundwork for rigorous
follow-up statistical analyses and inference applicable to the region's education environment.

Findings

Research Question: How does teachers’ job performance influence students’ academic achievement in
public secondary schools of Quetta district?
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To elucidate this relationship, correlational analyses were employed to examine the association between
student evaluations of teachers’ job performance and students’ academic achievement, to quantify the
impact of teachers’ effectiveness on students’ achievement within the public secondary schools in Quetta
district.

Table 1 presents a descriptive overview of students’ perspectives on selected aspects of their academic
development and their teachers' job performance. Regarding logical reasoning among students, 44%
strongly disagree that it is developed well, while only 16% show agreement. However, students' trust in
working without supervision is more positive, with 68% showing agreement (20% strongly agree and 48%
agree). On teachers' job performance, enjoyment of teaching appears mixed, with 30% strongly disagreeing,
while 26% strongly agree. Teachers show significant enthusiasm and energy, with 78% agreeing (40%
strongly agree and 38% agree). Recognition for performance is low, with 36.1% strongly disagreeing.
Commitment to the job is relatively strong, with 70.1% agreeing. The perception of a balanced workload is
negative, with 42% strongly disagreeing and 25.9% disagreeing. Constructive criticism from leadership is
also poorly received, with 30% strongly disagreeing and another 30% disagreeing. Collaboration with
colleagues is highly valued, with 54% strongly agreeing. Spending time with students after school is very
low, with 80% disagreeing. Regarding contacting parents, 50% agree to some extent (21.9% strongly agree
and 28.1% agree). Finally, teacher morale is generally low, with 32% strongly disagreeing and 30%
disagreeing.

Table 1

Students’ Academic Achievement and Teachers’ Job Performance in Public Secondary Schools

Aspect Metric Results

Students’ Academic  Logical reasoning among students  SA: 6.0%, A: 10.0%, DA: 40.0%, SDA: 44.0%
Achievement

Trust among students to workSA: 20.0%, A: 48.0%, DA: 12.0%, SDA: 20.0%
without supervision

Teachers’ Job Enjoyment of teaching SA: 26.0%, A: 14.0%, DA: 30.0%, SDA: 30.0%
Performance

Enthusiasm and energy for teaching SA: 40.0%, A: 38.0%, DA: 10.0%, SDA: 12.0%

Recognition for performance SA: 16.0%, A: 17.9%, DA: 29.9%, SDA: 36.1%
Commitment to their job SA: 36.0%, A: 34.1%, Neutral: 2.8%, DA: 15.1%,
SDA: 12.0%

Perception of balanced workload ~ SA: 16.0%, A: 16.0%, DA: 25.9%, SDA: 42.0%

Receiving constructive  criticismSA: 16.0%, A: 24.0%, DA: 30.0%, SDA: 30.0%
from leadership

Collaboration with colleagues SA: 54.0%, A: 8.0%, DA: 18.0%, SDA: 20.0%
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Spending time with students afterSA: 8.0%, A: 8.0%, DA: 80.0%, SDA: 4.0%
school

Contacting parents for students’SA: 21.9%, A: 28.1%, DA: 23.9%, SDA: 26.1%
betterment

Teachers’ morale SA: 20.0%, A: 18.0%, DA: 30.0%, SDA: 32.0%

Research Hypothesis: There is a significant relationship between teachers’ job performance and
students’ academic achievement in public secondary schools of Quetta district.

Null Hypothesis (Ho): There is no significant relationship between teachers’ job performance
and students’ academic achievement in public secondary schools of Quetta district.

The results in Table 2 of the linear regression analysis indicate that teachers' job performance has a
statistically significant impact on students’ achievement. The table shows an F-value of 5.408 with a p-
value of 0.024, which is less than the 0.05 significance level. This suggests that the regression model is
statistically significant, meaning that teachers' job performance significantly predicts students’
achievement.

The unstandardized coefficient (B) for job performance is 1.406, indicating that for every one-unit increase
in teachers' job performance, students’ achievement is expected to increase by 1.406 units, assuming all
other factors remain constant. The t-value is 2.326, and the p-value is 0.024, confirming that teachers’ job
performance is a significant predictor of students’ academic achievement. Based on hypothesis testing, the
null hypothesis (Ho) stating that there is no significant impact of teachers’ job performance on the students’
achievement of public secondary school students in District Quetta, is rejected.

Table 2

Impact of Teachers’ Job Performance on Students’ Achievement

ANOVA Sum of Squares Df Mean Square F Sig.
Regression 168.580 1 168.580 5.408 .024b
Residual 1496.280 48 31.173
Total 1664.860 49

Unstandardized Coefficients Standardized
Coefficients
B Std. Error Beta

Regression Coefficients t Sig.

(Constant) 92.062 2.042 45.085 .000
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Job performance 1.406 .605 .318 2.326 024

a. Dependent Variable: Students’ Achievement
b. Predictors: (Constant), Job Performance
DISCUSSION

In the present study, it was sought to assess both students' academic performance and teachers' job
performance in public secondary schools, using survey data to paint a multifaceted picture of these
interrelated fields. The questionnaire for teachers exposed the intricate picture of job satisfaction and
commitment directly influencing their job performance. Although the inherent pleasure from teaching
existed, it was greatly overshadowed by issues of workload, compensation, and recognition. Dissatisfaction
with salary and workload had a direct impact on perceived equity, a key driver of job satisfaction (Hellin
Gil et al., 2022). In addition, high levels of stress combined with the perceived lack of social recognition
were in line with existing research regarding teacher burnout, fueled by a lack of support and recognition
(Einav et al., 2024).

This disconnection between investment in institutional problems and stated desire for professional change
underscored a discrepancy between individual commitment and perceived support from the school, in
keeping with academic findings that demonstrate the strong impact of administrative support on teacher
self-efficacy (Xiang et al., 2021). The disparity in work zeal, together with a noted lack of institutional
backing, highlights the need for the development of a healthy work environment, with the key feature being
efficient leadership that gives clear expectations and motivational guidance (Amjad et al., 2024; Wei & Ye,
2022). The diverse attitudes towards parental involvement, cooperation with teachers regarding students’
problems, and the general lack of interest in the students’ education highlighted the need for systemic
change (Qasim et al., 2021; Shah et al., 2023b). Previous studies mentioned that to overcome these
challenges, matters, and job performance, interventions should be based on highlighting autonomy,
competence, and relatedness (Amijad et al., 2024; Brawley, 2022; von der Embse & Mankin, 2021). Further,
a holistic understanding of teachers' preparedness in the education field is essential through professional
development, along with their emotional health and coping with stress, as highlighted in literature
(Rombaoa Tanaka et al., 2020; Slemp et al., 2021). Moreover, Jomuad et al. (2021) provide an in-depth
picture of teachers' job performance with strengths and areas needing improvement, which directly impacts
student academic outcomes, where punctuality and attendance in general received positive ratings.
However, a considerable minority was dissatisfied, which suggests possible system failures.

Most importantly, the survey pointed towards serious issues related to classroom management and teacher-
student relationships and emphasized the imperative necessity for high-quality professional development.
The commonality of perceived unfair treatment, teacher impoliteness, and irresponsiveness was a revealing
sign of a significant training gap regarding cultural sensitivity, pedagogical fairness, and learner-centered
learning (Siddique et al., 2024). Adopting implicit bias workshops (Akpagu et al., 2022), culturally
responsive teaching, differentiated instruction, and active learning strategies could enable teachers to
produce more inclusive and active learning environments (Longobardi et al., 2020). In addition, cultivating
a positive school climate through collaborative efforts, including professional learning communities
(Eamon, 2020), and appreciating teachers' work was essential in improving negative views of the classroom
environment and extracurricular activities (Havik & Westergard, 2020). The effect of these student attitudes
on achievement and motivation cannot be overlooked; disengaged or marginalized students were less likely
to engage in their learning, and it was therefore critical to address them to protect student well-being and
promote a positive learning environment (Perera et al., 2021; Rehman & Sajjad, 2024).
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Therefore, research evaluating the effectiveness of different professional development interventions and
whole-school programs was needed to provide evidence-based and context-specific solutions, hence
necessitating the use of a data-informed approach (Munna & Kalam, 2021). The findings of the study
showed a complex landscape of students' perceptions of their teachers' performance and interpersonal
relationships. Whereas students tended to recognize teachers' punctuality and presence, this positive attitude
was moderated by important concerns about classroom dynamics and fairness. A noticeable proportion of
students complained of teachers' habitual punctuality and attendance, which showed that while the majority
of teachers could meet these bare minimums, a few could not manage (O'Sullivan, 2022).

This drives corresponding questions regarding potential contributing problems, such as teacher burnout,
ineffective administrative management, or systemic problems in the school (Dexter, 2020). Beyond basic
attendance and punctuality, the study identified substantial displeasure with classroom management and
student-teacher interactions, as testified to by students' frequent mentions of disparities in classroom
management, which indicate varying levels of teachers' ability in discipline. Perhaps most troubling was a
general sense of unfair treatment by teachers, with students often feeling that teachers did not treat them
fairly. Such a sense of unfairness had potentially far-reaching negative effects on student motivation and
achievement (Gray & Lewis, 2021). Also, learners declared a felt lack in teachers' politeness and cordiality
for their queries (Luthfi & Iba, 2023).

The entire learning condition and atmosphere in the learning space were negatively viewed by most of the
learners or students, suggesting a demand for the introduction of a more supportive learning environment
and climate. Academic research continually pointed out the significance of a sound classroom environment
for academic success (Wang et al., 2020). Educators must acquire the mandatory skills and tools to properly
address the needs of their pupils (Goyibova et al., 2025). There were significant implications for practice
and educational policy from these results. Schools should place a high priority on professional development
meetings that seek to enhance the teachers' classroom management, communication, and social skills.
Wilkins and Annabi (2023) mentioned that for holding the teachers accountable for punctuality and
attendance, the monitoring and support measures of the administration must be enhanced. Lastly, it was
important to establish a positive and inclusive school climate that fostered fair treatment and the well-being
of students.

However, it is important to note that when teachers worked alone with students, they exhibited a high level
of confidence, which might suggest the possibility for self-directed learning. But to achieve noteworthy
academic achievement among students, this independence needs to be underpinned by a core of skills,
especially critical thinking skills (Guo et al., 2025; Rehman et al., 2023). Although the teachers have
dynamism and zeal, they pointed out serious issues, all of which are well-established to hurt teacher
motivation and performance, such as job dissatisfaction, feeling undervalued, and low morale. As such,
resolving these concerns is essential to recover teachers’ job performance and commitment in order to
improve students’ learning outcomes. Thus, the current study and previous literature highlight the necessity
for specific interventions and systems changes to improve both teachers' job performance and students’
academic performance in public secondary schools.

CONCLUSION

Teachers are widely known as a critical determinant of students’ academic achievement in public secondary
schools. The current study highlights that the teachers’ job performance and students’ academic
achievement are closely interconnected, influencing overall school effectiveness, including teacher
punctuality and presence, as well as areas needing improvement, such as classroom management, fairness,
and student engagement. Similarly, low recognition, job dissatisfaction, and heavy workload negatively
affect teachers’ job performance, impacting students’ achievement and motivation.
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Recommendation

The study recommended carefully responding to the identified pedagogical and interpersonal problems,
such as the Ministry of Education needs to create and implement specific professional development
initiatives, focusing on improving teachers' capacities in differentiated instruction, classroom management,
cultural diversity, and conflict resolution. Additionally, the Department of Education should develop
strategic measures for enhancing home-school relations, building open and ongoing channels of
communication between parents and schools, to actively participating in school-based processes.

Further studies regarding school climate and students’ academic performances are necessary for monitoring
students' and teachers' performance. The Department of Education must address the basic problems of the
students and the school climate with the collaboration of local communities and organizations. Additionally,
an open and fair system of teacher appreciation and rewards should be introduced.

REFERENCES

Akpagu, C. 1., Alieze, S. E., Ezima, M., Uzoamaka, A., Akpa, M., & Umahi, N. (2022). The Universal
Basic Education (UBE) Policy Implementation Process and Effective Basic Education Delivery in
Ebonyi State, Nigeria Professor Aja, Nwambam Sunday Department of Educational
Foundations. Nigerian Journal of Education Administration and Planning (NJEAP), 22(1).

Amjad, A., Rehman, F., & Hashmi, M. A. (2024). Impact of Empowering Leadership and Organizational
Support on Employees’ Performance and Commitment with their Healthcare Organization with
Mediating Influence of Psychological Wellbeing. International Research Journal of Management
and Social Sciences, 5(3), 90-104.

Ates, A., & Unal, A. (2021). The relationship between teacher academic optimism and student academic
achievement: A meta-analysis. Psycho-Educational Research Reviews, 10 (2), 284-297.

Balouch, G. A., Saleem, S., & Rehman, F. (2025). Open, Adapt, and Achieve Digital Doors to Learning:
Exploring How E-Learning Platforms and Professional Growth Transform Learning for Students
with Special Needs. THE PROGRESS: A Journal of Multidisciplinary Studies, 6(1), 109-120.

Brawley, M. (2022). The impact of teacher wellness programming during highly stressful times.

Camburn, E. M., & Han, S. W. (2017). Teachers’ professional learning experiences and their engagement
in reflective practice: A replication study. School Effectiveness and School Improvement, 28(4),
527-554.

Dexter, L. A. (2020). Teacher burnout: Measuring, contributing factors, and prevention.

Dicke, T., Marsh, H. W., Parker, P. D., Guo, J., Riley, P., & Waldeyer, J. (2020). Job satisfaction of teachers
and their principals in relation to climate and student achievement. Journal of educational

psychology, 112(5), 1061.

Eamon, W. (2020). Science and the secrets of nature: Books of secrets in medieval and early modern
culture.

https://academia.edu.pk/ |DOI: 10.63056/ACAD.004.03.0542| Page 2484



https://academia.edu.pk/

ACADEMIA International Journal for Social Sciences
Volume 4, Issue 3, 2025 ISSN-L (Online): 3006-6638

Einav, M., Confino, D., Geva, N., & Margalit, M. (2024). Teachers’ burnout—The role of social support,
gratitude, hope, entitlement and loneliness. International Journal of Applied Positive
Psychology, 9(2), 827-849.

Gebre, Z. A., Demissie, M. M., & Yimer, B. M. (2025). The impact of teacher socio-emotional competence
on student engagement: a meta-analysis. Frontiers in Psychology, 16, 1526371.

Goyibova, N., Muslimov, N., Sabirova, G., Kadirova, N., & Samatova, B. (2025). Differentiation approach
in education: Tailoring instruction for diverse learner needs. MethodsX, 14, 103163.

Gray, L., & Lewis, L. (2021). Use of Educational Technology for Instruction in Public Schools: 2019-20.
First Look--Summary. NCES 2021-017. National Center for Education Statistics.

Guo, H., Alias, B. S., & Mamud, M. I. (2025). Interplay of Principal Instructional Leadership, School
Organizational Climate, and Teacher Job Satisfaction: Evidence from Secondary Schools in
Northwest China. International Journal of Learning, Teaching and Educational Research, 24(4),
178-198.

Havik, T., & Westergard, E. (2020). Do teachers matter? Students’ perceptions of classroom interactions
and student engagement. Scandinavian journal of educational research, 64(4), 488-507.

Hellin Gil, M. F., Ruiz Hernandez, J. A., Ibafiez-L6pez, F. J., Seva Llor, A. M., Roldan Valcarcel, M. D.,
Mikla, M., & L6pez Montesinos, M. J. (2022). Relationship between job satisfaction and workload
of nurses in adult inpatient units. International Journal of Environmental Research and Public
Health, 19(18), 11701.

Igbal, A., Aziz, F., Farooqi, T. K., & Al S. (2016). Relationship between teachers’ job satisfaction and
students’ academic performance. Eurasian Journal of Educational Research, 16(65), 335-344.

Jahangir, R., & Sajjad, S. (2025). Personal skills of secondary school principals: a comparative study of
principals' perceptions. Contemporary Journal of Social Science Review, 3(3), 375-384.

Jamil, S. M., & Qadoos, A. (2019). Impact of Principals’ Leadership Style on Teachers’ Job Satisfaction
at Non-professional Public Colleges in District Quetta. Pakistan Study Centre, 10(2).

Jomuad, P. D., Antiquina, L. M. M., Cericos, E. U., Bacus, J. A., Vallejo, J. H., Dionio, B. B., ... & Clarin,
A. S. (2021). Teachers’ workload in relation to burnout and work performance. International
journal of educational policy research and review.

Kim, K. R., & Seo, E. H. (2018). The relationship between teacher efficacy and students' academic
achievement: A meta-analysis. Social Behavior and Personality: an international journal, 46(4),
529-540.

Longobardi, C., Lin, S., & Fabris, M. A. (2022, April). Daytime sleepiness and prosocial behaviors in
kindergarten: The mediating role of student-teacher relationships quality. In Frontiers in
education (Vol. 7, p. 710557). Frontiers Media SA.

Luthfi, M., & Iba, Z. (2023). The Influence Of School Organizational Climate, Work Environment And Job

Satisfaction On Teacher Performance At State Junior High School Kutablang Bireuen
District. IndOmera, 4(7), 29-37.

https://academia.edu.pk/ |DOI: 10.63056/ACAD.004.03.0542| Page 2485



https://academia.edu.pk/

ACADEMIA International Journal for Social Sciences
Volume 4, Issue 3, 2025 ISSN-L (Online): 3006-6638

Misad Ascufia, K. V. (2024). Pedagogical Competence of The Basic Education Teacher. Pakistan Journal
of Life & Social Sciences, 22(2).

Muhammad, N. (2023). Impact of Human Resource Management Practices on Teachers’ Performance: A
Case of Higher Education in Quetta. Siazga Research Journal, 2(1), 78-87.

Munna, A. S., & Kalam, M. A. (2021). Teaching and learning process to enhance teaching effectiveness: a
literature review. International Journal of Humanities and Innovation (1JHI), 4(1), 1-4.

Nwachukwu, G. O. (2024). Human capital development: A driver for educational improvement in
Nigeria. British journal of education, 12(6), 30-39.

Osagie, C. I., & Akinlosotu, N. T. (2017). Causal relationship between teachers’ job performance and
students’ academic achievement in secondary schools in Nigeria. African Research Review, 11(4),
45-54,

O’Sullivan, M. (2022). Teacher absenteeism, improving learning, and financial incentives for
teachers. Prospects, 52(3), 343-363.

Perera, H. N., Yerdelen, S., Mcllveen, P., & Part, R. (2021). A multidimensional, person-centred
perspective on teacher engagement: Evidence from Canadian and Australian teachers. British
Journal of Educational Psychology, 91(3), 882-910.

Qasim, M., Saleem, A., & Hafeez, M. (2021). Parental involvement in online learning and academic
achievements of their children under COVID-19 conditions. Pakistan Social Sciences Review, 5(4),
1-14.

Rehman, F., & Sajjad, S. (2024). Unlocking Student Satisfaction: The Impact of Therapeutic Engagement
in University Counseling Services. International Research Journal of Management and Social
Sciences, 5(2), 311-321.

Rehman, F., Sajjad, S., Saleem, S., & Omair, M. (2023). How Technology Transforms Students: Unpacking
its Influence on Daily Life, Academic Learning, Social Bonds, and Mental Wellness. Journal of
Social Sciences and Media Studies, 7(2), 77-89.

Rombaoa Tanaka, N., Boyce, L. K., Chinn, C. C., & Murphy, K. N. (2020). Improving early care and
education professionals’ teaching self-efficacy and well-being: A mixed methods exploratory
study. Early Education and Development, 31(7), 1089-1111.

Sajjad, S. (2010). Effective teaching methods at higher education level. Pakistan journal of special
education, 11, 29-43.

Sajjad, S., Saleem, S., Rehman, M. F., & Scholar, M. P. (2019). Instructional planning and evaluation
techniques used by teachers for their students with special needs. Journal of Economics and
Sustainable Development, 10(1), 101.

Saleem, S., & Sajjad, S. (2025). The Current State of STEM Education at Public Sector Secondary Schools

in Quetta and Its Impact on Students’ Learning Outcomes. THE PROGRESS: A Journal of
Multidisciplinary Studies, 6(2), 164-178.

https://academia.edu.pk/ |DOI: 10.63056/ACAD.004.03.0542| Page 2486



https://academia.edu.pk/

ACADEMIA International Journal for Social Sciences
Volume 4, Issue 3, 2025 ISSN-L (Online): 3006-6638

Sattar, Z. A., Sajjad, S., & Sattar, M. Z. (2023). Organizational Citizenship Behavior of Secondary School
Teachers: A Case of District Quetta, Balochistan. Academy of Education and Social Sciences
Review, 3(3), 222-234.

Sattar, Z., & Sajjad, S. (2025). The impact of gender disparity on the organizational performance of the
secondary education department in Balochistan. International Journal of Social Sciences
Bulletin, 3(7), 503-515.

Shah, N. A., Sajjad, S., & Akram, M. (2023a). Job Satisfaction among Teachers of Higher Secondary
Schools of Quetta. Human Nature Journal of Social Sciences, 4(1), 295-308.

Shah, N. A., Sajjad, S., & Rehman, F. (2023b). Causes and prevention of dropouts of students in higher
secondary schools of quetta. Journal of Social Sciences and Media Studies, 7(1), 25-33.

Siddique, A., Noorani, Z., & Moin, M. (2024). An investigation on classroom management challenges faced
by teachers at the primary school level in Punjab. Journal of Social Research Development, 5(2).

Slemp, G. R., Lee, M. A., & Mossman, L. H. (2021). Interventions to support autonomy, competence, and
relatedness needs in organizations: A systematic review with recommendations for research and
practice. Journal of Occupational and Organizational Psychology, 94(2), 427-457.

Ullah, N., Khoso, F. J., & Nawaz, K. (2023). Examining the Influence of Teacher-Related Factors on
Students' Academic Performance: A Case Study of Secondary Schools in Makran Division,
Balochistan, Pakistan. Pakistan Languages and Humanities Review, 7(4), 511-520.

von der Embse, N., & Mankin, A. (2021). Changes in teacher stress and wellbeing throughout the academic
year. Journal of applied school psychology, 37(2), 165-184.

Wahid, A., Sajjad, S., & Siddique, S. (2025). An Empirical Analysis of the Relationship Between
Organizational Climate, Teacher’s Performance, and Student’s Achievement. Dialogue Social
Science Review (DSSR), 3(3), 95-103.

Wang, K., Li, Y., Luo, W., & Zhang, S. (2020). Selected factors contributing to teacher job satisfaction: A
guantitative investigation using 2013 TALIS data. Leadership and Policy in Schools, 19(3), 512-
532.

Wei, C., & Ye, J. H. (2022, November). The impacts of work-life balance on the emotional exhaustion and
well-being of college teachers in China. In Healthcare (Vol. 10, No. 11, p. 2234). MDPI.

Wilkins, S., & Annabi, C. A. (2023). Academic careers in transnational higher education: The rewards and
challenges of teaching at international branch campuses. Journal of Studies in International
Education, 27(2), 219-239.

Wyatt, L. (2020). Teacher Reflective Practice and the Influence on Student Achievement. Gardner-Webb
University.

Xiang, Y., Yuan, R., & Zhao, J. (2021). Childhood maltreatment and life satisfaction in adulthood: The
mediating effect of emotional intelligence, positive affect and negative affect. Journal of health
psychology, 26(13), 2460-2469.

https://academia.edu.pk/ |DOI: 10.63056/ACAD.004.03.0542| Page 2487



https://academia.edu.pk/

ACADEMIA International Journal for Social Sciences
Volume 4, Issue 3, 2025 ISSN-L (Online): 3006-6638

Yoon, S., Yom, J. K., Yang, Z., & Liu, L. (2017). The effects of teachers’ social and human capital on
urban science reform initiatives: Considerations for professional development. Teachers College
Record, 119(4), 1-32.

https://academia.edu.pk/ |DOI: 10.63056/ACAD.004.03.0542| Page 2488



https://academia.edu.pk/

	INTRODUCTION
	Theoretical Framework

