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ABSTRACT

This study explores the parental barriers to inclusive education in District Muzaffargarh, Pakistan. Using
a quantitative research approach, data were collected from parents of children with disabilities through
the use of structured questionnaires. The findings reveal that lack of awareness, financial constraints,
social stigma, and inadequate school infrastructure are major barriers to inclusive education. The study
highlights the importance of policy interventions, increased parental engagement, and improved
educational facilities to foster inclusivity.
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INTRODUCTION

Inclusive education ensures equal learning opportunities for all children, regardless of their abilities.
However, in developing countries like Pakistan, several barriers hinder the full inclusion of children with
disabilities in mainstream education. Parents play a crucial role in facilitating or obstructing inclusive
education. This study investigates the parental barriers to inclusive education in District Muzaffargarh,
aiming to provide insights for policymakers and educators.

Lack of parental awareness about inclusive education

This lack of awareness leads to misunderstandings, like the idea that you cannot educate a child with a
disability in a classroom where there are also children without disabilities. Alternatively, the idea that an
"inclusive classroom' is not sufficient support for the learning that a child with a disability needs to truly
learn (Forlin et al., 2013).

The successful implementation of inclusive education greatly depends on parental awareness, yet the
adequate dissemination of knowledge regarding its principles, benefits, and practices is lacking among
many parent groups. Research has found that parents in developing countries, due to social and
educational barriers, have restricted exposure to the idea of inclusive education (Sharma & Loreman,
2017). Moreover, many parents do not know about their rights and the laws in place that back inclusive
education, which stops them from pushing for the right kind of educational services for their kids
(UNESCO, 2020).
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Poverty and the low socioeconomic status of households

Financial limitations additionally lead to under-nutrition and poor health. This also negatively impacts
cognitive growth and school performance (Walker et al., 2011). Research shows that children from low-
income families are far more likely to drop out of school. Their families are more likely to struggle with
financial difficulties, and these hardships tend to be transmitted across generations. At the same time, the
parents of poor children are less likely to have graduated from college themselves, which often translates
into reduced parental involvement in and support for their children's schooling. Likewise, poor children
have much less access to the kind of quality educational resources, school, teachers, and materials that
wealthier children usually do. In sum, dropping out is a serious and likely outcome for these children
(Garcia & Weiss, 2019).

Parental illiteracy is the root cause of barriers to inclusive education

Parents with little formal education may find it difficult to maneuver through the educational system, fight
for their children's rights, or reach support services with the necessary skills to ensure their children
succeed (Singal, 2019). Illiteracy in parents has a widespread impact on the ability of their son or
daughter to achieve an education that is in line with societal norms. This is true whether we refer to the
parents' ability to read and write or to understand the better forms of communication (e.g., verbal
communication, sign language, etc.), which societies often use to implement and maintain inclusive
education. Words like these, written on a wall, express a key part of inclusive education: Everyone
understands that to have a wall to lean on, the wall must first have a foundation on which to stand
(UNESCO, 2020).

Parental illiteracy as the root cause of barriers to inclusive education in Pakistan

In addition, many parents in Pakistan are not aware of the educational opportunities and support services
that exist for children with disabilities because they are not educated. As a result, very few children with
disabilities enroll in school, and far more fail to learn even the basics (Ahmed et al., 2020). When it
comes to children with disabilities, the illiteracy of their parents poses a huge barrier to inclusive
education in Pakistan, at both the macro and micro levels. On the macro level, the high rate of parental
illiteracy, especially in the rural, low-income part of the country, means that there just is not much
awareness of the existence of inclusive education policies or the rights of children with certain types of
disabilities (UNESCO, 2021).

Parental concerns about the education of children with special needs

As stated by Avramidis and Norwich (2002), parental concerns often arise from doubts about whether
teachers have the requisite skills and attitudes that are needed to effectively support children with
disabilities. Frequently, parents of children with special needs experience high levels of anxiety about
their children's education. They fear that their children are being placed in mainstream schools that will
not support them adequately, such that they can achieve something like the academic and personal
success that more typical children are more likely to achieve. These parental worries are not without
foundation. Some rather sobering research findings about the general inadequacy of teacher training,
resources, and learning environments for special needs children underpin these fears.

Education costs and parental preferences for schooling girls over children with disabilities

Schooling of girls rather than children with disabilities stands as a preference choice for parents in South
Asia and other low- and middle-income regions due to combined cultural alongside economic as well as
systemic conditions. The traditional cultural norm in Pakistan and India places value on sons because
males become future providers, while females do not receive equivalent value for education. Some
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parents do not prioritize girls' education since they expect women to perform household duties, which
they perceive to be less essential. Society exists with the belief that providing education to girls has the
potential to endanger traditional values, either by making them more independent or by challenging
traditional practices (Sharma & Nair, 2022).

Insufficient parental interest and its impact on the schooling of children with disabilities

Insufficient knowledge means that children miss opportunities for early intervention and the chance to
reach their full potential. The situation is aggravated by the fact that many parents, owing to their finances,
are forced to view their child's education as secondary and not as important as a stable income. (Alquraini
& Gut, 2012). A primary reason why parental interest is insufficient is a lack of awareness about the
educational rights and needs of children with disabilities. Many parents, especially in low-income
contexts, are not knowledgeable about the services that are available to help their children or about the
policies that are in place to ensure that their children are educated in inclusive environments (Sharma et
al., 2019). On the other hand, if parents show no interest at all, children are more likely to skip school, fail
their classes, and hang out with the wrong crowd. (Lindsay & Dockrell, 2020).

Lack of parental involvement and information about the benefits of inclusive education

When parents are uninformed about inclusive education, they may have the wrong ideas about it. They
may not realize that their children have the same potential to succeed in inclusive settings as they do in
any other educational setting. They may think that their children are incapable of achieving at a high level,
that they are performing at the level they are performing at because of their special needs, and that they
would be achieving at that level in any setting. They may not think that their children would be achieving
at much higher levels if they were in an inclusive setting (Sharma & Salend, 2016).

Fear of harassment as a barrier to the education of girls with disabilities in Pakistan

In Pakistan, educational chances for disabled girls are restricted by a climate of fear. It is hardly
conducive to study when one is constantly worrying about the possibility of being harassed or assaulted.
However, that is the situation in Pakistan, especially for girls. Moreover, it is certainly not what the
founders had in mind when they established Pakistan as a society built on egalitarian principles (Human
Rights Watch, 2018). The education system in Pakistan has structural problems that make it hard to
provide a safe and inclusive setting for girls with disabilities. Many schools do not just lack proper
facilities and learning materials; they also lack oversight. There are too few female teachers and security
personnel in schools to provide for female students, and that lack makes schools less secure and more
prone to harassment (Batool & Jamil, 2020).

Conceptual Framework

The conceptual framework serves as the foundation for understanding how parental barriers influence
inclusive education. The conceptual framework presents these barriers as independent variables affecting
the dependent variable, which is access to and participation in inclusive education. In this study, parental
barriers refer to the challenges faced by parents that hinder the education of children with disabilities in
mainstream schools. These barriers are categorized into:

Socioeconomic Barriers
e Low family income
e Unaffordable school fees and transportation costs
e Lack of government financial support for inclusive education
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e Lack of parental involvement in school decision-making
e Unavailability of inclusive education programs in local schools
e Poor teacher-parent Collaboration and communication

Theoretical Framework

The conceptual framework maps out the barriers affecting inclusive education, while the theoretical
framework provides a lens to analyze these barriers from multiple perspectives. Bronfenbrenner’s theory
helps to understand systemic influences, and Bourdieu’s theory highlights the role of parental education
and advocacy. This study is based on the following theory:

3.1 Bourdieu’s Theory of Cultural Capital (1986)

Bourdieu argues that parents’ social and cultural capital (education level, knowledge, and social
connections) affect their children's access to education. Relevance to the study, parents with higher
education and awareness are more likely to advocate for their child’s rights in inclusive settings. In
contrast, those with limited cultural capital may face more barriers.

METHODOLOGY

This study adopts a quantitative research design to examine the parental factors affecting inclusive
education in District Muzaffargarh. Data were collected from 369 parents of children with disabilities
using a structured questionnaire. The sample was selected through stratified random sampling to ensure
representation across various demographic and socioeconomic groups. To assess the reliability of the
instrument, Cronbach’s Alpha was calculated, yielding a value of 0.810, indicating a high level of internal
consistency among the eight items of the questionnaire. The collected data were analyzed using
descriptive and inferential statistical techniques in SPSS. Univariate analysis was conducted to summarize
the data distribution, while linear regression analysis was employed to examine the relationships between
parental factors and inclusive education outcomes.

RESULTS AND DISCUSSION

This section presents the findings of the study, focusing on parental factors as independent variables and
inclusive education as the dependent variable. The analysis is divided into two parts: 1. Univariate
Analysis — A descriptive summary of parental factors affecting inclusive education. 2. Linear Regression
Analysis — Examining the relationship between parental factors (independent variables) and inclusive
education (dependent variable).

Table 1: Univariate Analysis of Parental Factors

Sr# Statement SA A N DA SDA

1 Parent§ have a lack of awareness about inclusive 306 217 149 165 163
education

Poverty and the low socioeconomic profile of households

2 impede the fundamental rights of children, i.e., education. 304260252 7.6 10.8

3 Parental illiteracy is the root cause of inclusive education 339 396 46 114 106
at the macro and micro levels

4 Parents fear chlldren with special needs will not receive 289 371 146 87 114
proper education

5 Edugatlon is expensive, and parents prefer girls with 425 247 57 152 119
special needs to go to school.

6  Insufficient parental interest impedes the schooling of 450 225 73 108 144
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children with disabilities

7 Lack of Par.ental %nvolveme.nt and information about the 415 290 35 146 114
benefits of inclusive education.

Fear of harassment does not let parents get their

8 daughters with disabilities educated

371 298 108 13.0 9.2

Table 1: Generated by the researcher.

Table 1 presents survey results on parental factors that may hinder inclusive education in District
Muzaffargarh. The responses are categorized into five levels: Strongly Agree (SA), Agree (A), Neutral
(N), Disagree (DA), and Strongly Disagree (SDA). The percentages represent the proportion of
respondents selecting each option for each statement. Lack of Parental awareness (SA: 30.6%, A: 21.7%).
More than 50% (52.3%) of parents agree that a lack of awareness about inclusive education is a
significant barrier. This highlights the need for awareness campaigns and community engagement
initiatives to educate parents about the benefits and availability of inclusive education programs. Impact
of Poverty and Socioeconomic Status (SA: 30.4%, A: 26.0%) A substantial 56.4% of respondents agree
that poverty and low socioeconomic status hinder children's right to education. Notably, 25.2% remained
neutral, suggesting that some parents might see other factors as more critical. This underscores the
economic challenges that families face in sending children, especially those with disabilities, to school.
Parental Illiteracy as a Root Cause (SA: 33.9%, A: 39.6%) A majority (73.5%) of parents believe that
illiteracy is a major barrier to inclusive education, both at the macro (policy and system level) and micro
(household level). This indicates that educated parents are more likely to support their child’s education,
reinforcing the importance of adult literacy programs. Parental Fear Regarding Education Quality (SA:
28.2%, A: 37.1%). Around 65.3% of respondents agree that parents fear their children with disabilities
will not receive proper education. This suggests a lack of trust in the quality of inclusive education
available, pointing to the need for improved teacher training and resource allocation in inclusive schools.
Preference for Educating Girls Over Children with Disabilities (SA: 42.5%, A: 24.7%) A significant
67.2% of respondents agree that, due to financial constraints, parents prioritize girls’ education over that
of children with disabilities. This reflects deep-rooted gender and disability-related biases, emphasizing
the need for financial support programs (such as scholarships and stipends) for children with disabilities.

Lack of Parental Interest (SA: 45.0%, A: 22.5%). Around 67.5% of parents acknowledge insufficient
parental interest as a key obstacle in educating children with disabilities. This suggests a possible cultural
or attitudinal barrier, requiring community outreach and engagement programs to emphasize the
importance of inclusive education. Lack of Parental Involvement and awareness of Benefits (SA: 41.5%,
A: 29.0%). A total of 70.5% of parents agree that they lack involvement and awareness about inclusive
education benefits. This indicates a pressing need for parental education programs, workshops, and
school-community partnerships to enhance participation. Fear of Harassment for Daughters with
Disabilities (SA: 37.1%, A: 29.8%). 66.9% of parents agree that the fear of harassment prevents them
from educating daughters with disabilities. This highlights a serious social issue where families feel that
schools are not safe for girls with disabilities. It calls for stronger policies on school safety, awareness
programs, and stricter laws to protect children with disabilities.

Table 2 Model Summary
Model R R Square Adjusted R Square Std. Error of the Estimate
1 3952 156 153 5.55355

a. Predictors: (Constant), Parental Factors

https://academia.edu.pk/ [DOI: 10.63056/ACAD.004.02.0329| Page 2273



https://academia.edu.pk/

ACADEMIA International Journal for Social Sciences
Volume 4, Issue 2, 2025 ISSN-L (Online): 3006-6638

Table 2 is a Model Summary from a regression analysis, which provides key statistical measures
indicating how well the independent variable, Parental factors, predicts the dependent variable. R
(Correlation Coefficient): The value of 0.395 indicates a moderate positive correlation between the
independent variable, Parental factors, and the Inclusive education dependent variable. The Adjusted R
Square (0.153) slightly adjusts the R Square value to account for the number of predictors in the model.
Since there is only one predictor in this case, the difference is minimal. This adjusted value ensures a
more reliable estimate of the model’s predictive power when applied to a larger population.

Table 3 ANOVA?
Model Sum of Squares df Mean Square F Sig.
Regression 2087.349 1 2087.349 67.679 .000°
1 Residual 11318.981 367 30.842
Total 13406.331 368

a. Dependent Variable: Inclusive Education
b. Predictors: (Constant), Parental factors

Table 3, the ANOVA table, provides statistical evidence regarding the overall significance of the
regression model in explaining variations in the dependent variable, inclusive education. The Regression
Sum of Squares (SS) is 2087.349, indicating the variation in inclusive education that is explained by the
predictor variable, Parental factors. The Residual Sum of Squares (SS) is 11,318.981, representing the
unexplained variation in inclusive education due to other factors not included in the model. The Total
Sum of Squares (SS) is 13,406.331, which is the total variation in the dependent variable.

The degree of freedom (df) for regression is 1, as there is one predictor, Parental factors, and the residual
df is 367, which corresponds to the sample size minus the number of estimated parameters. The mean
square values are obtained by dividing the sum of squares by their respective degrees of freedom,
resulting in a Mean Square Regression of 2087.349 and a Mean Square Residual of 30.842. The F-
statistic of 67.679 (computed as 2087.349 / 30.842) is quite large, indicating a strong relationship between
the predictor and the dependent variable.

The p-value (Sig.) is 0.000, which is highly significant (typically below 0.05). This means that the
predictor of Parental factors has a statistically significant effect on inclusive education, rejecting the null
hypothesis that the predictor has no influence. Overall, the regression model is significant, suggesting that
Parental factors contribute meaningfully to explaining variations in inclusive education.

Table 4 Coefficients
Model Unstandardized Coefficients Sctzl;ggz?;ig . Sig
B Std. Error Beta
(Constant) 10.025 .807 12.419 .000
Parental factors 330 .040 .395 8.227 .000

a. Dependent Variable: Inclusive education
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Table 4 presents the results of a regression analysis examining the relationship between Parental factors
(predictor variable) and inclusive education (dependent variable). The constant (intercept) in the model is
10.025, which means that when Parental factors are zero, the predicted value of inclusive education is
10.025. The standard error for the constant is 0.807, and the t-value is 12.419, with a significance level (p-
value) of 0.000, indicating that the intercept is statistically significant. The unstandardized coefficient (B)
for Parental factors is 0.330, meaning that for every one-unit increase in Parental factors, inclusive
education increases by 0.330 units, holding all other variables constant. The standard error for this
coefficient is 0.040, suggesting a low level of variability in the estimate. The standardized coefficient
(Beta) for Parental factors is 0.395, indicating the strength of the relationship between the predictor and
the dependent variable in standardized terms. This suggests a moderate positive effect of Parental factors
on inclusive education.

The t-value for Parental factors is 8.227, and the p-value is 0.000, which means that the predictor variable
is statistically significant at a 95% confidence level. This confirms that Parental factors have a significant
impact on inclusive education. In summary, the regression analysis shows a significant positive
relationship between Parental factors and inclusive education, where an increase in Parental factors is
associated with an increase in inclusive education. The model suggests that Parental factors explain a
moderate portion of the variation in inclusive education, and the results are statistically significant. The
findings align with previous research indicating that financial constraints and social stigma are significant
barriers (Sharma et al., 2019). The lack of awareness among parents highlights the need for targeted
awareness campaigns. Moreover, improving school infrastructure and providing financial assistance to
parents can significantly enhance inclusive education in Muzaffargarh.

CONCLUSION

This research has evaluated parental challenges that prevent inclusive education from succeeding in
Muzaffargarh, Pakistan. Multiple parent-related challenges prevent children with disabilities from
receiving inclusive education. Parental illiteracy, insufficient parental interest, and lack of involvement
proved to be the leading barriers that hinder inclusive education, along with existing social concerns
related to daughter harassment and higher educational value placed on girls. The research findings
indicate that parental illiteracy stands as the main barrier, according to 73.5% of respondents, together
with similar barriers such as insufficient parental interest and involvement, and danger-related fears that
affect more than two-thirds of participants, so these obstacles prevent many disabled children from
reaching educational opportunities.

During each school year, thousands of children miss out on opportunities because their parents lack the
necessary awareness for success, adequate knowledge, and face the fear of harassment for their disabled
daughters. Statistics show how social prejudices and safety concerns against harassment of disabled
daughters create substantial barriers at a rate of 66.9% agreement in families. The results demonstrate an
imminent requirement to involve parents as active partners during the development of inclusive learning
programs. Inclusive interventions should extend outside classroom boundaries to create awareness
programs for parents that provide information while overcoming their concerns and combating negative
community attitudes toward children with disabilities. The transformation of an inclusive educational
system in practice requires the removal of these parental barriers to provide equal access for all children
regardless of their homes.

RECOMMENDATION

The following recommendations focus on legal, institutional, and community-based interventions to
create a safer and more inclusive educational environment:
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1. Strengthening Legal Protections Against Harassment. The government should establish child
protection units in every district, ensuring that reports of harassment in schools are investigated
promptly and confidentially.

2. The Ministry of Education should make it mandatory for all schools to have an anti-harassment
policy that protects girls, especially those with disabilities, from any form of abuse.

3. Enhancing Security Measures in Schools The provincial education departments should ensure
that schools are regularly monitored for safety compliance, including the presence of female
security staff in girls’ schools.

4. Increasing the number of female teachers and support staff will provide a more secure and
comfortable learning environment for girls with disabilities.

5. Providing Safe and Accessible Transportation The government should introduce subsidized and
disability-friendly school transportation, ensuring safe travel for children with disabilities.

6. Public-private partnerships can facilitate community transport programs where verified and
trained drivers provide pick-and-drop services for CWDs attending school.

7. awareness Campaigns and Parental Engagement National awareness campaigns on the right to
education for children with disabilities, their legal protections, and the importance of school
safety should be launched.

8. Inclusive School Policies and Teacher Training, administrators, and support staff should receive
specialized training on handling students with disabilities.

These measures could significantly improve access to and acceptance of inclusive education for children
with disabilities in Muzaffargarh, Pakistan.
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