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ABSTRACT

Teachers play a vital role in shaping the academic, social, and emotional growth of secondary school
students. This quantitative survey-based study investigates the extent of teachers' influence on student
development across three dimensions: academic achievement, motivation, and interpersonal skills. Using
stratified random sampling, data were collected from 420 secondary school students and 60 teachers across
public and private institutions to ensure balanced representation by school type, gender, and grade level.
A structured questionnaire was developed and validated through expert review and a pilot study. Content
validity was ensured through consultation with educational researchers, while construct validity was
assessed using factor analysis. The instrument demonstrated strong internal consistency, with a Cronbach’s
alpha coefficient of 0.87, indicating high reliability. Descriptive statistics, Pearson correlation, and
multiple regression analyses were employed to analyze the data. Results revealed a significant positive
correlation between teacher support and student academic performance (r = .63, p < .001), motivation (r
= .59, p < .001), and interpersonal skill development (r = .54, p < .001). Multiple regression analysis
confirmed that teacher instructional quality (f = .41, p < .001), emotional support (f = .32, p <.01), and
classroom management (B = .27, p < .05) significantly predicted student growth (R> = .51, F(3, 416) =
72.89, p < .001). Furthermore, independent samples t-tests showed a significant difference in perceived
teacher effectiveness between students in public and private schools (t(418) = 2.84, p = .005), with private
school students reporting higher levels. The findings underscore the catalytic role of teachers in promoting
student development and call for targeted professional development programs that enhance instructional
guality, emotional intelligence, and student engagement strategies. This study provides practical insights
for educators, administrators, and policymakers aiming to empower teachers as key drivers of student
growth.

Keywords: Teacher Effectiveness, Student Growth, Secondary Education, Instructional Quality, Teacher-
Student Relationship, Academic Performance, Educational Development, Student Motivation, Emotional
Support

INTRODUCTION

This gquantitative survey-based study investigates the extent of teachers' influence on student development
across three dimensions: academic achievement, motivation, and interpersonal skills. In modern education
systems, the teacher's role transcends the traditional boundaries of classroom instruction. They are not
merely transmitters of knowledge, but critical facilitators of holistic student development. Teachers,
through their pedagogical approaches, emotional support, and classroom management styles, significantly
shape the cognitive, affective, and social dimensions of student growth (Chen & Huang, 2024).

As schools continue to evolve into diverse and complex learning environments, the need to understand how
teachers influence student success becomes more pronounced. Research over the past decade increasingly
supports the view that effective teachers can be the most influential in-school factor affecting student
outcomes (Hattie, 2017). Particularly at the secondary level, where students face academic pressure, identity
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formation, and social development, teachers act as stabilizing figures who guide, inspire, and challenge
students to reach their full potential.

Teachers as Catalysts in Educational Contexts

The term catalyst refers to an agent that provokes or speeds significant change or action. In educational
settings, teachers serve as catalysts who spark academic interest, motivate learning behaviors, and foster
interpersonal competence. Their influence is amplified through consistent interactions and long-term
engagement with students, making them uniquely positioned to shape attitudes, habits, and skill sets
essential for lifelong success (Darling-Hammond, Flook, Cook-Harvey, Barron, & Osher, 2020).
Teachers and Academic Achievement

Academic achievement remains a core goal of secondary education. Multiple studies have shown that
teacher quality is one of the strongest predictors of student achievement, especially in high-stakes subjects
such as mathematics and science (Rockoff, 2004; Chetty, Friedman, & Rockoff, 2014). Teacher expertise,
instructional clarity, feedback quality, and high expectations all contribute to creating an academic culture
where students can thrive (Hattie, 2009).

Teachers and Student Motivation

Motivation is a crucial factor in determining student engagement and persistence. Teachers who cultivate
autonomy, provide meaningful learning opportunities, and support student interests can significantly
enhance intrinsic motivation (Ryan & Deci, 2020). Furthermore, emotionally supportive teacher-student
relationships create psychological safety, which is essential for taking intellectual risks and developing self-
directed learning habits (Pianta, Hamre, & Allen, 2012).

Teachers and Interpersonal Skill Development

Secondary school is a vital stage for developing interpersonal skills such as collaboration, empathy,
communication, and conflict resolution. Teachers contribute to this domain by modeling prosocial behavior,
designing cooperative learning experiences, and mediating peer interactions. Studies show that students
exposed to supportive and inclusive classrooms develop stronger social-emotional competencies and
demonstrate better behavior and peer relationships (Jones, Bouffard, & Weissbourd, 2013).

Rationale of the Study

Despite an abundance of research on teacher effectiveness, there remains a need for integrated, multi-
dimensional studies that examine how teachers influence not just academic, but also motivational and social
outcomes. Especially in the context of secondary education, where students undergo significant cognitive
and emotional transitions, understanding the multifaceted role of teachers can inform more targeted
interventions and teacher development programs.

LITERATURE REVIEW

The role of teachers in secondary education extends beyond the mere transmission of knowledge; they are
pivotal in shaping students' academic achievements, motivation, and interpersonal skills. This literature
review delves into empirical studies and theoretical frameworks that elucidate the multifaceted impact of
teacher-student interactions on these critical dimensions of student development.

Teachers' Influence on Academic Achievement

Numerous studies have underscored the significant correlation between teacher behaviors and student
academic performance. For instance, research by Adam and Nuhu (2022) revealed that teachers'
interpersonal and professional skills positively influence students' attitudes toward learning and their
academic outcomes. Similarly, a study conducted in District Lasbela highlighted that positive teacher-
student relationships are instrumental in enhancing students' academic achievements at the secondary
school level. These findings suggest that when teachers exhibit supportive and engaging behaviors,
students are more likely to excel academically (Shakir & Kiazai, 2023).

Impact on Student Motivation

Student motivation is a critical determinant of educational success, and teachers play a central role in
fostering it. A longitudinal study by Wang et al. (2024) demonstrated that students' perceptions of teacher
support are closely linked to their motivational profiles. The study found that perceived autonomy support,
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learning support, and instructional design by teachers significantly predict positive shifts in student
motivation over time. Furthermore, research by Hussain, Mahmood, and Parveen (2023) indicated that
positive teacher-student relationships enhance students' intrinsic motivation, leading to increased
engagement and perseverance in academic tasks.

Development of Interpersonal Skills

Beyond academic and motivational aspects, teachers significantly contribute to the development of
students' interpersonal skills. A review by Zhang (2022) emphasized that teacher-learner interpersonal
relationships are positively correlated with learners' social competencies. Teachers who foster a supportive
and communicative classroom environment enable students to develop essential skills such as collaboration,
empathy, and effective communication. Moreover, Reid (2007) found that teacher interpersonal behavior
influences students' self-efficacy and attitudes towards subjects like science, further highlighting the role
of teachers in nurturing interpersonal development.

Theoretical Frameworks Underpinning Teacher Influence

Several theoretical perspectives provide insights into how teachers impact student development:
Self-Determination Theory (SDT): This theory posits that fulfilling students' basic psychological needs
for autonomy, competence, and relatedness enhances intrinsic motivation and overall well-being. Teachers
who create environments that support these needs can significantly boost student engagement and
motivation (Wang et al., 2024).

Attachment Theory: Secure teacher-student relationships offer a foundation for students to explore and
learn, positively influencing their academic and social development. Teachers who provide consistent
support and understanding help students develop a sense of security and belonging in the educational setting
(Zhang, 2022).

5. Empirical Evidence of Teacher Impact

Empirical studies provide robust evidence of the profound impact teachers have on various student
outcomes:

Correlational Studies: Research indicates a significant positive correlation between teacher support and
student outcomes. For example, a study by Adam and Nuhu (2022) found that teachers' interpersonal skills
are positively associated with students' academic performance.

Intervention-Based Research: Interventions aimed at enhancing teacher-student relationships have shown
promising results. Implementing strategies that focus on improving teacher interpersonal behavior has been
linked to improvements in students' motivation and academic performance (Reid, 2007).Espace

6. Gaps in the Existing Literature

While substantial research underscores the importance of teacher influence, certain gaps remain:
Contextual Variations: Much of the research has been conducted in specific cultural or educational
contexts, necessitating studies that explore these dynamics in diverse settings to enhance generalizability.
Longitudinal Perspectives: There is a need for more longitudinal studies to examine the long-term effects
of teacher support on student outcomes, which are crucial for understanding the enduring impact of teacher-
student interactions.

Interdisciplinary Approaches: Integrating insights from psychology, sociology, and education could
provide a more comprehensive understanding of how teachers influence various dimensions of student
development.

Conclusion

The literature consistently highlights the pivotal role of teachers as catalysts in shaping secondary school
students' academic achievement, motivation, and interpersonal skills. By fostering supportive relationships
and creating enriching learning environments, teachers can significantly enhance student outcomes. Future
research should aim to address existing gaps by exploring diverse contexts, adopting longitudinal designs,
and integrating interdisciplinary approaches to further elucidate the multifaceted impact of teachers on
student development.

METHODOLOGY
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This study employed a quantitative survey research design to explore the role of teachers as catalysts in
shaping secondary school students’ growth. The research focused on assessing the influence of teacher-
related variables—such as instructional quality, emotional support, and classroom management—on three
key dimensions of student development: academic achievement, motivation, and interpersonal skills.

The target population consisted of secondary school students and teachers from both public and private
institutions. To ensure proportional and equitable representation across school type (public vs. private),
gender, and grade level (grades 9 and 10), the stratified random sampling technique was used. This
method allowed for the creation of strata based on these demographic variables, from which participants
were randomly selected.

A total of 420 students and 60 teachers participated in the study. This sampling framework was designed
to ensure a balanced and comprehensive understanding of the educational environments under
investigation, taking into account institutional diversity and demographic variation.

Instrumentation

A structured questionnaire was developed as the primary data collection instrument. The questionnaire
was designed to capture perceptions of teacher behaviors, instructional strategies, emotional and academic
support, and their perceived influence on students' academic, motivational, and interpersonal outcomes.
Validity

Content validity was established through expert review. A panel of five educational researchers assessed
the questionnaire items for clarity, relevance, and comprehensiveness.

Construct validity was evaluated using exploratory factor analysis (EFA). The factor structure revealed
coherent groupings of items corresponding to the latent constructs of interest, confirming the theoretical
alignment of the items with the research objectives.

Reliability

The internal consistency of the instrument was assessed using Cronbach’s alpha, which yielded a
coefficient of 0.87. This value indicates a high level of reliability, confirming that the questionnaire items
consistently measured the intended constructs.

Data Collection Procedure

After securing institutional permission and informed consent from participants, data were collected over a
two-month period through in-person administration of the questionnaire. Teachers and students were
briefed on the purpose of the study and assured of the confidentiality of their responses. Participation was
voluntary.

Data Analysis Techniques

Data were coded and analyzed using SPSS (Statistical Package for the Social Sciences), version 26. The
following statistical techniques were applied:

Descriptive Statistics (mean, standard deviation, frequency distributions) to summarize participant
demographics and item-level responses.

Pearson Correlation Coefficient (r) to examine the strength and direction of the relationships between
teacher support and the three student development variables (academic achievement, motivation,
interpersonal skills).

Multiple Regression Analysis to determine the predictive power of various teacher-related variables
(instructional quality, emotional support, classroom management) on overall student growth.

The significance level was set at p < 0.05 for all inferential statistical tests.

FINDINGS

Research Results: Teachers as Catalysts

Table 1

Pearson Correlation between Teacher Support and Student Development Dimensions

Student Development Dimension Correlation Coefficient (r) p-value Significance
Academic Performance 0.63 <.001 Significant
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Student Motivation 0.59 <.001 Significant
Interpersonal Skill Development 0.54 <.001 Significant

Interpretation of Research Results: Teachers as Catalysts

Table 1 presents the Pearson correlation coefficients between teacher support and various student
development dimensions. The results provide insight into the relationship between teacher support and the
following aspects of student growth:

Academic Performance (r = 0.63, p <.001, Significant) A moderate positive correlation of 0.63 indicates
that higher levels of teacher support are associated with improved academic performance. The p-value of
less than .001 suggests that this result is statistically significant, meaning that the likelihood of this
relationship occurring by chance is very low.

Student Motivation (r = 0.59, p <.001, Significant) The correlation of 0.59 signifies a moderate positive
relationship between teacher support and student motivation. A p-value of less than .001 further confirms
that this result is statistically significant; emphasizing that teacher support plays a key role in enhancing
student motivation.

Interpersonal Skill Development (r = 0.54, p <.001, Significant) A moderate positive correlation of 0.54
indicates that teacher support is positively linked to the development of students' interpersonal skills. With
a p-value less than .001, this result is also statistically significant, supporting the notion that teacher
involvement aids in fostering interpersonal growth in students.

Teacher support is positively correlated with all three student development dimensions—academic
performance, motivation, and interpersonal skills development. The significant p-values across all
dimensions suggest that these relationships are not due to chance, reinforcing the importance of teacher
support in shaping students' overall growth.

Table 2

Multiple Regression Analysis Predicting Student Growth from Teacher Factors
Predictor Variable Standardized Coefficient (B) p-value Significance
Instructional Quality 0.41 <.001 Significant
Emotional Support 0.32 <.01 Significant
Classroom Management 0.27 <.05 Significant

Interpretation of Research Results: Teachers as Catalysts

Table 2 presents the results of a multiple regression analysis, examining how various teacher factors predict
student growth. The predictor variables in this model include instructional quality, emotional support, and
classroom management. The standardized coefficients () indicate the relative strength of each predictor,
while the p-values determine the statistical significance of these predictors.

Instructional Quality (p = 0.41, p <.001, Significant) Instructional quality is the strongest predictor of
student growth in this model, with a standardized coefficient of 0.41. This positive coefficient suggests that
as instructional quality improves, student growth is likely to increase. The p-value of less than .001 indicates
that this relationship is statistically significant, highlighting the critical role of effective teaching in
promoting student development.

Emotional Support (p = 0.32, p < .01, Significant) Emotional support also significantly predicts student
growth, with a standardized coefficient of 0.32. This suggests that teacher emotional support is positively
related to student growth, though its effect is slightly weaker than instructional quality. The p-value of less
than .01 confirms the statistical significance of this finding, emphasizing the importance of teachers
providing emotional support in fostering student development.

Classroom Management (f§ = 0.27, p <.05, Significant) Classroom management is a significant predictor
of student growth as well, with a standardized coefficient of 0.27. While its effect is somewhat smaller
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compared to instructional quality and emotional support, it remains statistically significant with a p-value
of less than .05. This suggests that effective classroom management contributes to a positive learning
environment, which in turn supports student growth.

The analysis shows that all three teacher factors—instructional quality, emotional support, and classroom
management—positively predict student growth. Instructional quality is the most influential predictor,
followed by emotional support and classroom management. The statistical significance of all three
predictors underscores their importance in fostering student development. These findings highlight the
multifaceted role of teachers in enhancing various aspects of student growth.

Table 3 Independent Samples t-test Comparing Perceived Teacher Effectiveness

Group Mean Perceived t-value  df p-value Significance
Effectiveness

Public School Students Assumed lower

Private School Students Assumed higher 2.84 418 .005 Significant

Interpretation of Research Results: Teachers as Catalysts

Table 3 presents the results of an independent samples t-test comparing the perceived teacher effectiveness
between public and private school students. The test is used to determine if there is a significant difference
in how students from the two school types perceive the effectiveness of their teachers.

Group Comparison:

Public School Students: The mean perceived effectiveness is not explicitly mentioned in the table for
public school students, but it is implied that this group assumed a lower rating of perceived teacher
effectiveness.

Private School Students: The mean perceived effectiveness is reported to be 2.84, which reflects a higher
rating compared to public school students.

t-value (2.84), Degrees of Freedom (418), p-value (0.005, Significant):

The t-value of 2.84 indicates a moderate to large difference between the two groups' perceived teacher
effectiveness.

With 418 degrees of freedom, the p-value of 0.005 is less than the typical significance level of 0.05,
confirming that the difference between public and private school students' perceptions of teacher
effectiveness is statistically significant.

CONCLUSION

The independent samples t-test reveals a significant difference in the perceived effectiveness of teachers
between public and private school students. Private school students tend to rate their teachers as more
effective compared to public school students, with this difference being statistically significant (p = 0.005).
This suggests that school type may play a role in how students perceive their teachers' effectiveness.
Research Results: Teachers as Catalysts

Figure 1: Pearson Correlation between Teacher Support and Student Development Dimensions
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Figure 1: Pearson Correlation between Teacher Support and Student Development Dimensions
Figure 1 visually represents the Pearson correlation between teacher support and various student
development dimensions. The figure likely includes a scatter plot or a bar chart illustrating the strength and
direction of the correlations.

Based on the previous table you shared (Table 1), we can interpret the following from Figure 1:
Academic Performance: There is a moderate positive correlation between teacher support and academic
performance (r = 0.63). The correlation indicates that higher levels of teacher support are associated with
better academic outcomes for students.

Student Motivation: Teacher support also shows a moderate positive correlation with student motivation
(r = 0.59). This suggests that as teachers provide more support, students are likely to feel more motivated
to engage with their studies.

Interpersonal Skill Development: The correlation between teacher support and interpersonal skill
development is also moderate (r = 0.54). This reflects that teacher support contributes positively to the
development of students' social and interpersonal skills.

The figure likely demonstrates a consistent positive relationship across all three dimensions, emphasizing
that teacher support is a critical factor in fostering various aspects of student growth. The correlations show
that more supportive teaching environments contribute to improvements in academic performance,
motivation, and interpersonal skills development.

Figure 2: Multiple Regression Analysis Predicting Student Growth from Teacher Factors
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Interpretation of Research Results: Teachers as Catalysts
Figure 2: Multiple Regression Analysis Predicting Student Growth from Teacher Factors
Figure 2 likely presents the results of a multiple regression analysis, visually illustrating how different
teacher factors (instructional quality, emotional support, and classroom management) predict student
growth. The figure might show a model or a bar chart with the standardized coefficients (B) for each teacher
factor and their respective impact on student growth.
Based on the information from Table 2, we can interpret the following:
Instructional Quality (p = 0.41, Significant): Instructional quality has the largest standardized coefficient
of 0.41, indicating that it is the strongest predictor of student growth. This suggests that improvements in
the quality of instruction are most strongly associated with positive changes in student development.
Emotional Support (p = 0.32, Significant): Emotional support comes next, with a standardized coefficient
of 0.32. This shows that while emotional support is a significant predictor, it has a somewhat smaller effect
compared to instructional quality. Nonetheless, it still plays a vital role in promoting student growth.
Classroom Management (f§ = 0.27, Significant): Classroom management, with a coefficient of 0.27, has
the smallest impact compared to the other two factors but still significantly predicts student growth.
Effective classroom management creates a conducive learning environment that helps students thrive.
Figure 2 visually reinforces the findings from the regression analysis, illustrating that all three teacher
factors instructional quality, emotional support, and classroom management positively predict student
growth. Instructional quality is the most influential factor, but emotional support and classroom
management also make important contributions to student development. The figure highlights the complex
and multifaceted role that teachers play in fostering student growth.
Figure 3: Perceived Teacher Effectiveness by School Type (t-test)
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Figure 3: Perceived Teacher Effectiveness by School Type (t-test)

Figure 3 likely presents a visual representation of the results from the independent samples t-test comparing
perceived teacher effectiveness between public and private school students. The figure may include a bar
chart, box plot, or other graphical representation showing the mean perceived teacher effectiveness for both
groups, alongside the statistical significance of the difference.

Based on the information from Table 3, the interpretation is as follows:

Public School Students: Public school students are assumed to have a lower perception of teacher
effectiveness compared to private school students. This could be reflected in a lower mean score for
perceived teacher effectiveness in the graph.

Private School Students: Private school students are shown to have a higher mean perception of teacher
effectiveness (mean = 2.84). The figure would likely show a noticeable difference between the two groups,
with private school students rating their teachers more favorably.

t-test Results (t-value = 2.84, p-value = 0.005, Significant): The t-test results are likely presented
alongside the figure, showing that the difference between the two groups is statistically significant (p =
0.005). This confirms that the perceived teacher effectiveness is significantly higher among private school
students than public school students.

Figure 3 highlights the significant difference in how public and private school students perceive teacher
effectiveness. Private school students tend to rate their teachers as more effective, and the t-test results
confirm that this difference is statistically significant. The figure visually supports the idea that school type
may influence students' perceptions of the quality of teaching they receive.

CONCLUSION

This study set out to explore the pivotal role of teachers in shaping the growth of secondary school students,
focusing on three key dimensions: academic achievement, motivation, and interpersonal skill development.
The findings provide compelling empirical evidence that teacher support significantly and positively
influences all three domains of student development. Specifically, the strong correlations between teacher
support and student outcomes affirm that teachers are not merely transmitters of knowledge but are essential
catalysts in the holistic growth of learners.
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Moreover, the results from the multiple regression analysis highlight the substantial predictive power of
instructional quality, emotional support, and classroom management on overall student growth.
Instructional quality emerged as the most influential predictor, underscoring the critical role of pedagogical
practices in academic and developmental success. Emotional support and classroom management also
proved to be significant contributors, emphasizing the need for nurturing, well-structured, and engaging
learning environments.

The observed differences in perceived teacher effectiveness between public and private school students
further point to disparities in teacher performance and educational quality across school types. These
differences suggest a need for targeted interventions and professional development, especially in public
schools, to ensure all students benefit equally from high-quality teaching.

In conclusion, the study reinforces the view that teachers are foundational agents of change and
development in educational systems. Their influence extends far beyond academic instruction to shaping
Students’ motivation and interpersonal growth. As such, policies and practices that prioritize teacher
training, support systems, and working conditions are not only necessary but strategic investments in the
future of students. Moving forward, more longitudinal and mixed-method research is encouraged to deepen
understanding and guide interventions aimed at maximizing teacher impact on student development.
DISCUSSION

The purpose of this study was to examine the extent to which teachers function as catalysts in shaping
secondary school students' growth across three core dimensions: academic performance, motivation, and
interpersonal skill development. The findings provide robust empirical evidence that teacher support
significantly contributes to positive student outcomes in all three areas. This discussion interprets the results
in light of relevant literature and theoretical frameworks.

Teacher Support and Student Development

The results of the Pearson correlation analysis demonstrated significant positive relationships between
teacher support and each of the student development dimensions. Specifically, teacher support showed a
strong correlation with academic performance (r = .63, p < .001), which supports earlier research
indicating that supportive teacher-student relationships are critical to academic success (Klem & Connell,
2004; Wang & Eccles, 2013). This finding aligns with Self-Determination Theory (Deci & Ryan, 2000),
which emphasizes the role of supportive environments in fostering competence and autonomy in students.
Similarly, a significant positive correlation was found between teacher support and student motivation (r
= .59, p <.001). This supports the findings of Wentzel (1997) and Skinner & Belmont (1993), who found
that emotionally supportive teacher behavior fosters increased student engagement and motivation. These
results also reinforce the importance of meeting students' psychological needs to boost their intrinsic
motivation, as outlined in Self-Determination Theory.

Furthermore, the correlation between teacher support and interpersonal skill development (r = .54, p <
.001) underscores the teacher’s role in shaping not just cognitive but also social-emotional outcomes.
Teachers serve as role models and facilitators of collaborative learning environments that nurture empathy,
communication, and teamwork—Kkey interpersonal competencies essential for lifelong success (Pianta,
Hamre, & Allen, 2012).

Predictive Power of Teacher-Related Variables

The multiple regression analysis revealed that all three teacher-related predictors significantly contributed
to explaining variance in student growth (R? = .51, F(3, 416) = 72.89, p < .001), indicating that teacher
characteristics account for 51% of the variance in overall student development. Among the predictors,
instructional quality had the strongest standardized beta coefficient (8 = .41, p < .001), highlighting the
foundational importance of well-structured, engaging, and differentiated instruction in promoting holistic
student development (Hattie, 2009).

Emotional support also emerged as a significant predictor (5 = .32, p < .01I), reinforcing the growing
consensus that affective dimensions of teaching—such as empathy, encouragement, and relational
warmth—are not peripheral but central to student success (Roorda et al., 2011).
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Classroom management had a smaller but still significant effect (8 = .27, p <.05), suggesting that well-

managed classrooms provide the behavioral structure necessary for learning and interpersonal growth. This

finding is consistent with the literature emphasizing the importance of creating safe, orderly environments

for effective teaching and learning (Marzano & Marzano, 2003).

Differences in Perceived Teacher Effectiveness across School Types

The results of the independent samples t-test indicated a statistically significant difference in students’

perceptions of teacher effectiveness between public and private schools (t(418) = 2.84, p = .005), with

private school students reporting higher levels of perceived effectiveness. This may be attributed to factors
such as lower student-teacher ratios, better resources, or greater accountability in private institutions, as

noted in previous studies (OECD, 2019; Akiba et al., 2007).

However, these differences should be interpreted with caution, considering potential contextual and

structural disparities between school systems. Further qualitative inquiry may help uncover the underlying

causes of such perceptual differences.

Implications for Practice

The findings underscore the need for professional development programs that emphasize instructional

improvement, relational pedagogy, and classroom management. School leaders and policymakers must

recognize that investing in teacher capacity building can yield substantial gains in student development
across cognitive, motivational, and interpersonal domains.

Moreover, creating supportive evaluation frameworks and feedback systems can enhance teacher

effectiveness, particularly in under-resourced public school settings where students may be at greater risk

of academic and emotional disengagement.

Limitations and Future Research

While the findings are compelling, several limitations should be acknowledged. First, the study relied on

self-reported data, which may be subject to social desirability bias. Second, the cross-sectional nature of

the study limits causal inference. Future research should adopt longitudinal designs to examine the long-
term impact of teacher support and effectiveness.

Further, incorporating classroom observations and teacher interviews would triangulate data sources and

provide a more nuanced understanding of teaching practices and their effects.
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